National
u Autistic
Society

Avutism Accreditation

Specialist Award manual
2023-2026

Specialist educational, social care and health provisions

Version 1.2 - March 2024



] National
Name of service: ! I Autistic
h Society

Church Lawton School

To be completed by your consultant:

Reference no: Date of assessment:

28514 4th-6th Dec 2024

Lead assessor: External moderator:
Jonny Knowles Joanna Barnes

Outcome of previous assessment:

Advanced

To be completed by the Quality Manager:

Committee decision: Date of committee decision:

Advanced 24/01/2025

Page 2




"N\ National
Autistic
Foreword “‘ l Soclety

Autism Accreditation started in 1992 with the overall aim to improve autism
practice across both social care, health and education. Since that tfime, we
have worked with over 1,000 different service providers and at present, our
work is impacting on over 35,000 autistic people’s lives.

Whether you are new to accreditation or working towards re-accreditation
this manual will guide you through your accreditation journey. Once you
have filled in the self-audit, action plan and case studies, you can submit
this document to your consultant who will complete the assessment and
hand the report on to the accreditation awards committee. The committee
decision will be included in the report and the now fully completed manual
will be returned to you. Throughout the manual, you will find advice and
information to help you on your way.

The Accreditation tfeam welcome the opportunity to confinue working with

you to achieve the highest standards of good practice in supporting aufistic T .
people. Christine Flintoft-Smith

Head of Autism Accreditation
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Autism Accreditation mission

We work to ensure that society works for autistic people.

We set the standard for best autism practice and provide frameworks across all sectors to develop supportive environments and cultures that
produce positive quality of life outcomes for autistic people.

We are seen as the experts on autism practice and our kitemark acts to reassure autistic people and families of the standard of support they
should expect to receive from providers.

Our aims

Set the standard for best autism practice:
Working with autistic people, families and professionals and we use the latest research to inform the standards set.

Sustainable:
We provide a programme of development and resources that can be maintained and built upon year after year.

International kitemark:

Our kite mark is recognised as a sign of best autism practice by autistic people, families and professionals. It offers assurance that the services
provided by the organisation are of the highest quality.

Reach:
To ensure that all sectors are targeted to provide best practice across the board, our awards and frameworks are tailored to organisation
types.
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Your Autism Accreditation journey Society

Your Autism Accreditation journey

Page 7

Pre-assessment

Carry out a comprehensive and detailed review of current practice
using our self-audit tool.

Implement an accreditation action plan based on the self-
assessment.

Optional sessions can be booked with your consultant to help you
complete the self-audit and action plan, review documentation or
observe and reflect on practice.

Assessment

Assessment days include observation of practice, oversight of key
person-centred documentation, and discussions with key people
within the provision (including autistic people, where possible)

Observations may also be undertaken by an independent
moderator.

Online accreditation survey is sent to autistic people and/or
families/advocates.

A report summary of assessment findings and areas of strength
and development is produced by the consultant and sent fo the
Committee awarding body.

Committee decision

The Accreditation Awarding Committee consider assessment report
and decide if an Award can be given and at what level: Aspiring,
Accredited or Advanced.

Once a provision has achieved an Advanced Award, there is an
option of applying for Beacon Status in recognition of the work they
sharing expertise and knowledge of good practice in supporting
autistic people.

You can read the full criteria here.

Maintaining and progression

Provisions are offered a new assessment plan if they wish to stay in
the programme.

They can continue to access consultant support and work on areas
of development identified from their assessment. They also have the
opportunity to request a further assessment to show they are
maintaining the standards or have progressed to the next level.

We recommend this occurs within three years to ensure that our
Award can be considered a meaningful reflection of current
practice.
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How long does each step take?

This depends on:

. how well good autism practice is already in place and consistent across the provision at the point of registration

. how much fime and resources can be committed to carrying out the self-audit, implementing the action plan and preparing for the assessment.

However, we do recommend that right from the start you set your own dates as targets to work towards. This will help maintain a focus and direction. You can
always review these dates if the progress you make is greater or less than you expected. For example:

Jan 2024 Register with the programme

By July 2024 Complete self-audit

July 2024 - Jan 2025 Implement action plan

Jan 2025 Book assessment *

Jan - June 2025 Work on completing action plan and preparing for assessment

*Remember assessments should be booked at least six months in advance.

Your assessment plan

On registering with Accreditation, you should receive a copy of your finalised assessment plan. The assessment plan outlines the work that Accreditation
considers necessary to assess a provision, together with associated costs. You can find out more by reading our terms and conditions .

The assessment plan will tell you how many consultant visits are included in the plan. If you are not infending for your whole service 1o be assessed, your plan
should list what will be included. For example, there may be specific care homes that you want to be included in the assessment or specific departments or
classes in a school. This should be listed accurately in the plan.

During the pre-assessment phase, you may wish to add to expand or reduce your registration. You will need to seek the agreement of the Head of
Accreditation to do so, by completing an amendment proposal form. This can be requested from your consultant or downloaded from the
Accreditation members' section of the National Autistic Society website.
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Support should be: What does this mean

Person-centred o Each autistic person receives support that is uniquely tailored to them as an individual.
o Autistic people and, where appropriate, their family/advocates, are actively involved in shaping the support they
receive in ways which are meaningful to them.

Evidence-informed 3 Approaches employed to support autistic people are informed by credible research that shows positive outcomes for
autistic people, together with practitioner expertise and the lived experience of autistic people.
o Approaches are regularly evaluated to show they are achieving intended outcomes and changes made if they are not.
o Whilst approaches can be those which are widely established within the field of autism, they should be adapted
according to what will work best for the individual.
o Where approaches may be less well-established, they are delivered by, or supported by, appropriately qualified and

experienced professionals, are based on a good understanding of autism and closely monitored to ensure that they are
not ineffective or harmful.

Strengths-based o A strengths-based approach begins with a holistic assessment not just of an individual’'s needs and challenges, but their
skills, interests, preferences and strengths.
. Support first and foremost seeks to celebrate and build upon these assefts.
Directly promotes . Support is based around activities which each autistic person finds enjoyable, relaxing or engaging, and provides them
wellbeing with a sense of achievement and purpose.
o Approaches are identified which help maintain the wellbeing of each autistic person, including where

appropriate proactive and preventative strategies to avoid anxiety or distress and to help them understand and regulate
emotions and sensory reactions.

o Consideration is given to what changes need to be made to the environment or the way staff engage with the autistic
person to support their wellbeing and engagement.

Active . Autistic people are supported to actively take part in purposeful and meaningful activity that impacts on their quality of
life.
o Autistic people are taught relevant skills in communication, independent living, problem solving and decision making fo
empower them to have greater control, autonomy and purpose in their lives.
o Autistic people are actively involved in and confribute to their community.
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Aspiring o The service meets some of the criteria to be Accredited but there are one or more gaps or inconsistencies related to fundamental
principles of good practice in supporting autistic people. These areas of improvement directly impact on outcomes for some of the
auftistic people supported by the service and require a significant amount of work fo address.

Accredited o Staff have a working knowledge of evidence-informed approaches associated with good autism practice.

o They can adapt these specialist approaches so that support is person-centred and tailored to individual qualities, abilities, interests,
preferences and challenges.

o Adaptions are made to the environment to support individual wellbeing and self-reliance.

. Each autistic person develops skills and confidence in communicating with others and engaging in a range of rewarding social
activities.

o Each autistic person develops skills and confidence in carrying out tasks independently and in being empowered to make their
own decisions, leading to them having greater control and autonomy in their lives.

o Each autistic person enjoys an increasing range of sensory experiences whilst developing regulation strategies to help them avoid
sensory overload.

. Support enables autistic people to take part in activities which are purposeful and engaging and which promote their emotional
wellbeing and social inclusion.

o Proactive and preventative strategies are employed to help each autistic person avoid anxiety or distress and fo help them
understand and regulate their emotions.

. Feedback from autistic people and/or, where appropriate, those that represent their interests, is overall good, confirming that the
maijority are happy with the support given and how they are involved and consulted.

. Whilst there may be some gaps or inconsistencies related to fundamental principles of good practice in supporting autistic people,

these can be addressed quickly and in a relatively short period of time, within the provision’s existing resources and capabilities.

Advanced o The service meets all the criteria to be Accredited at a high level of quality and consistency.
o Feedback from autistic people and/or, where appropriate, those that represent their interests, is excellent, confirming that an
overwhelming maijority are happy with the support given and how they are involved and consulted.
o There are no or very limited gaps or inconsistences related to fundamental principles of good practice in supporting autistic people.
Beacon . The provision has received an Advanced Award within the last 18 months.
status o The provision can demonstrate exceptional work done to impact on knowledge and understanding of autism amongst families,
external professionals and the local community.
o A provision will only be considered for a Beacon Award on submission of an application form to our independent panel of

professionals with considerable expertise in the field of autism.

Page 10




) 7% 4 \ National
Section one - Autistic

Awards criteria: further consideration Society

Surveys of autistic people and/or families

Autism Accreditation values feedback from autistic people and, where appropriate, those representing their best interests. Provisions, especially
those hoping to achieve Advanced status, are expected to take reasonable effort to support as many autistic people as possible to participate in
our confidential survey, taking steps to make it more accessible where necessary.

. For an Accredited Award, we would normally expect to receive at least 10% returns from surveys with over 50% of these returns rating support as
always or mostly good.
o For an Advanced Award, we would normally expect to receive at least 33% return from surveys with over 75% of these returns ratingsupport as

always or mostly good, with more in the always good category. The rest should be in the ok category with the exception of one or two responses
in the poor category.

These guidelines will be applied with discrefion according to context.

Statutory inspections

Award decisions will be primarily based on observations, interviews and scrutiny of support plans, alongside feedback from autistic people and their
families. However. Committee decisions will consider evidence from statutory bodies that a provision does not fully meet regulatory standards

° Accredited Award will be withheld if the provision fails to meet statutory requirements related to wellbeing of autistic people,

° Advanced Award/Beacon Status will be withheld if the provision requires improvement or does not meet statutory requirements related to
wellbeing of autistic people.

Some discretion can be given in applying these rules dependent on when any statutory report was completed and specific content. They also do not
apply for services not subject to statutory inspection.

Autism Accreditation reserves the right fo declare an award as void if evidence is provided by a regulatory body or other accountable and
reputable sources of failings within the service related to wellbeing and safeguarding within18 months of receiving the award.
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Your self-audit

Completing your self-audit and action plan

Self-Audit- to be completed by the provision

e
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The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics.

Commitment Social communication,
and consultation interactions and relationships

Our standards were created using an evidence-informed approach. This can be defined as the blending together of research evidence alongside practitioner
expertise and the lived experience of autistic people. To achieve this, we considered current research into the field of autism, with particular bias foward research

that employed participatory methods. We consulted with professionals registered with the accreditation programme to gain their insight. We made a specific point
of ensuring that the professionals we consulted with included autistic people.

Functional skills and

self-reliance

Emotional wellbeing

Commitment and consultation

To complete this first topic, you will need to think about:
. What are the main specialist approaches used to support autistic people?

. What training/ongoing professional development do staff receive in these approaches?

How are autistic people (and where appropriate families, carers or advocates) consulted about the support received?

Quartet of difference

Our next four standards are based on what we refer to as the quartet of difference. These relate to the core areas where autistic people most frequently
experience differences when compared to neurotypical people.

These differences can present as a combination of skills and strengths as well as challenges, particularly where such differences are not accommodated.

Each of these standards is broken down into a series of indicators. For each of these indicators, you are required to say what you do to address it
and to give a ratfing score.
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Completing your self-audit and action plan Society

Rating criteria

The service/school can provide clear evidence that this question is fully addressed consistently and to a high standard. There is no
identified scope for improvement.

Fully met

The service/school can provide clear evidence that this question is addressed for each autistic person but there are clearly identified
areas for improvement.

Partially met

The service/school cannot provide sufficient evidence to demonstrate that this question is addressed for each autistic person and there

Not met is considerable scope for improvement.

N/A The service/school do noft feel that this question is of relevance to them. NB: you will need to be able to explain why this is the case.

Key points

. The self-audit is based on the same framework that we employ to assess provisions. It is therefore a good indicator of what areas will be considered
when you are assessed.

. Feedback fells us that provisions find the self-audit provides an effective framework for development and the process of completing it encourages
reflection and discussion.

. We believe that the self-audit process will only be useful to you if you complete it with honesty and self-reflection. Getting accredited will not
depend on how well you complete the self-audit and there is no pass mark you need to achieve or any ‘correct’ responses.

o Some questions may be very challenging. This is intfentional as we want the self-audit to be aspirational and thought provoking even for very good
provisions.
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Completing your self-audit and action plan Society

Setting up a Quality Action Group

We recommend that you ask other staff members to join a Quality Action Group (QAG) to meet regularly fo work on the self-audit and action plan.
The QAG should ideally include representation from different departments and levels of management and autistic people or other stakeholders.

You may have a core of regular members as well as those you ask to join you to discuss specific topics or issues.
In some provisions, it may not be possible to set up a QAG and you may find yourself doing most of the work alone.

However, it is important that you find ways of consulting with and including others so the self-audit is truly representative of your provision and not just
one person’s perspective.

Involving others

Try to think of ways in which you can engage the whole staff in the process. For example, you may run a staff workshop where people are put in small
groups to address specific areas using an appreciative feedback approach. This will provide insight into whether there is a shared understanding and
where they may be gaps and inconsistencies.

Staff may also come up with examples of things that are happening in the provision that you may have overlooked or are unaware of.

When engaging autistic people and, where appropriate, their families, it may be best to think of key questions that relate to the self-audit and how
you think these could be presented in a clear and accessible way. For example:

What activities do you like doing at the day centre? Are there other activities you would like us to offer? (For some autistic people, this could be
asked using augmentative or alternative communication).

Do you think staff do enough to support your child’'s emotional wellbeing? Are there other things you would like them to do?
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Completing your self-audit and action plan

Appreciative Enquiry Approach

We recommend you use an Appreciative Enquiry Approach to complete the self-audit. This is a strengths-based approach that focusEs on what is already
working and buildS upon this rather than identifying problems and trying to fix them. As such, it has been found to be a more positive, constructive and
empowering way of achieving change.

Your QAG can take one of the indicators such as ‘Each autistic person is supported to participate in
rewarding social interactions (both spontaneous and structured) with staff, with each other and with
Discovery stage: The best of what is. members of their local community’. The QAG can then shareall the good work you already do in
supporting autistic people to take part in social activities, identifying what activities or events have worked
really well and sharing success stories.

QAG members can then imagine what it would be like if the positive features that were identified in the
Dream stage: What might be. discovery stage were embedded as everyday practice, for example, if social events that worked really

well could occur more often orinvolve more people.

Design stage: How can it be. The participants work together and fry fo identify steps that can make the dream stage a reality.

Delivery stage: What will be. . . )
The participants create and implement an action plan.

If you want fo find out more, there are a number of online resources. For example, you can view the Appreciative Inquiry Resource pack from the Scottish
Social Services Council and NHS Education for Scotfland.
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Completing your self-audit and action plan Society

Creating an action plan

As you work your way through the self-audit, you are likely to identify lots of action points. We suggest you group these as:

o priorities- what must be done before the assessment
o back burner - Not essential but would be good if actioned
o quick wins - tasks that are relatively easy to carry out and can give a sense of progress.

In the self-audit tool, we include a simple template for an action plan but you may wish to create your own or incorporate it info an existing development
plan.

Once your action plan is set up you should be able to predict how much time you will need to address all priority areas. You can go back to the original
fimescale you set yourself and decide if it needs to be revised.

It is unlikely that you will reach a point where you have completed all identified actions. However, when you feel reasonably confident that you can meet
the criteria, you can think about booking an assessment. Remember, you need to give us at least six months notice so do allow for this in your plans.

You can continue to work on your action plan up to three weeks before your assessment, at which point you are required to send a final version of the
self-audit and the action plan to your consultant.
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Completing your self-audit and action plan Society

Getting support

Our members area:

We have an Accreditation members are on the Natfional Autistic Society website. These pages will provide you with resources that may help you in
completing the self-audit and action plan.

General consultant support:

This is support that you can access at any point in the process without additional costs. You can access this support by emailing your consultant with a
question. Maybe you don't know what to write for a particular indicator. Or maybe you are looking for some ideas around how you could address an
issue highlighted in your self-audit.

Your consultant can advise you on the accreditation process and provide general advice about good autism practice. However, they are not able to
give you specific advice on how best to support an autistic individual.

It is important that you take the initiative if you need such help. Your consultant knows you are busy and won't keep contacting you without a reason. If
the consultant doesn’t hear from you, they will assume you are making steady progress in working towards booking an assessment and that you don't
need their help.

Your consultant may reply in an email or suggest a short phone or video call.

There is no additional cost for accessing general consultant support, providing the demands you are placing on the consultant in ferms of fime or
resources do not become excessive. If the consultant believes this is the case, they will advise that you book in a consultant session.
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Completing your self-audit and action plan Society

Getting support

Consultation session (on site):

You have the option of asking the consultant to carry out a consultant visit. To get the most out of the visit, you are strongly advised to plan what
will happen on the day. The visit could involve one or more of the following activities:

* meeting to provide bespoke advice, review and feedback on the self-audit and action plan
* review and feedback on personal support plan documentation and assessment tools

e environmental audit or learning walk of your provision
 focused observations of current practice.

Please be aware of our safeguarding guidance which applies to any Autism Accreditation visit and can be found here.

Consultation session (virtual)

If you need bespoke advice and guidance on the self-audit then you might prefer to ask your consultant to provide support via a virtual meeting. A
benefit of this is that your consultant should be able fo arrange this at an earlier date than asite visit.

Your consultant will be able to advise you on whether the virtual session will be covered by your assessment plan or whether you will be charged an
additional cost. This will depend on the length of the session. As a rough guide, two virtual sessions both lasting more than two hours would be charged at
an equivalent cost to an onsite consultation visit.
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The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics.

Social communication, Functional skills and
interactions and relationships self-reliance
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Type of provision eg special day school; residential care home etc.

Church Lawton School is a specalised provision for pupils with from 4 years until 18 years with a diagnosis of Autism.

How many people are supported by the provision?

81 pupils onrole

How many of this number are autistice

All pupils are autistic and other comorbiditie

What is the range of autistic people supported by the provision (eg age; learning disability; verbal or non-verbal etc)?

Reception- 1

Primary- 19

Middle school- 18

Secondary-40

Sixthform - 3

Most pupils working at age related. However, some may follow a different pathway such as Functional Skills, BTEC, GCSE's. All pupils verbal

Outcome of last statutory inspection if applicable. (eg body, date, outcome).

Ofsted-16th and 17th November 2022, rated Good across all areas

Page 21




Your self-audit e National

(—' Autistic

Commitment Society

What are the main specialist approaches used by staff to support autistic people?
This should include reference to social communication, sensory regulation, promotion of independence, and wellbeing.

Main approaches:

Communication- Blank level questionning, visual timelines, SALT support, SALT interventions, social explorers, ELSA

Self reliance- SPELL, Quality of life, Life skills, OT input, Assistant Ed Psy input and interventions, Visual timetables, lockers, personal space (quiet rooms)

Sensory- OT support and interventions, Sensory room, Therapy room, Sensory field- gym equipment, sensory foot path, outdoor covered areas, pods, social
areas, - classroom areas- quiet rooms, fidgets / self regulating equipment- weighted blankets and other sensory resources, sensory circuits, movement breaks.
Well being- zones of regulation, Mental health lead, Well being specialised team, Dog therapy, Postive reward systems, key workers, MAS team support

What training/ongoing professional development is provided for staff in delivering autism-related approaches or methods?

Our staff are knowledgeable, experienced and committed to the best quality education to students. Everyone who works at Church Lawton School is trained
in working with children on the autism spectrum. We are a close-knit team, and we work together every day, sharing our expertise and observations to make
sure that students is happy, thriving and learning well. We fully integrate our speech and language therapists’ programmes into students’ teaching and
learning so students will make continual QOL with exactly the support they need.

-The school has comprehensive induction procedures for all new staff regarding educating and supporting educating autistic students. All new staff access an
autism specific induction programme (including infroduction to autism; autism and communication; OT provision/ Sensory processing; Understanding and
supporting behaviour).

-Staff are supported to understand maintaining learning environments which are low arousal, predictable and well-organised according to * structured
teaching’ principles.

_Tha naaA tn nravida tanle AnA ctrataniac tn haln ctiidante raniilnta cancans inniit [crirh Ac cancans itamce AnA Mmnavamant hranlbcl tn AdAnt varhal lInnAnin~a AnA

What processes are in place to ensure that each autistic person has a regularly reviewed personal support plan that identifies strategies and
sets targets in relation to social communication, sensory regulation, promotion of independence, and wellbeing?

Before being placed at CLS pupils are meet by the MAS team who complete a range of inital assessment, which includes 'my perfect school' and also a short
session in a classroom this is to ensure we can meet the pupils needs.

The school plans transitons around the needs of each pupil and then we create a fransition plan to support the pupil to transition to their new setting. This can
inlcude a phased transiton for the first 2 weeks until they are attend on a full tfime basis. Some pupils require a more bespoke approach and this is offered.

The school's Quality of Life (QoL) framework allows the school to fake a deep dive into the needs of each individual and their families. The major objective of
the framework is to ensure that the school plan each child's education carefully and cohesively, shaping each student's provision around their EHCP and
agreed developmental goals. As part of the programme students are assigned a keyworker who provides social, emotional and academic support. This is the
key contact for parents.

Person centred documentation is located on the school system and all staff have access to the information. Each student has a Combined Record (My
Progress Ability Profile) which contains all of the key information, strategies and targets for each individual. The Combined record is managed by the student's
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Consultation

How are autistic people consulted in the support they receive? This should include reference to any adaptation to enable them to express their
opinion.

We recognise a child’ s strengths and teach them learning skills that they can build on throughout their education and beyond. We help students to minimise
barriers, to understand their own challenges, to adapt to and accommodate change, and to develop strategies to help them through every stage of life. We
inspire students about school and learning. We help our students to acquire knowledge and skills that prepare them for goals such as further study,
employment, and independence.

We encourage students to achieve nationally recognised accreditations and qualifications. We use the very best feaching practice to give our students the
ambitious and full education they deserve. We base our approach on the National Autistic Society’ s 50 years of educational experience and research;
everything we do is backed by evidence.

From the very start we focus on ensuring that students have a secure knowledge of the core subjects of maths, English and science. By the time they move into
our middle and secondary classes, we focus increasingly on the areas our students are particularly interested in such as sciences, ICT, textiles, photography and
art.

We deliver a complete curriculum from Year 7, including history, geography, RE, food technology, art and design, modern languages and Personal, Social,
Health and Economic

(PSHE) education. In everything we do, we emphasise social, moral, citizenship and life skills, encouraging students fo do well and to make a positive

How are families, carers and/or advocates who represent the best interests of each autistic individual consulted about the support being pro-
vided where appropriate fo do so?

Familes and carers are contact frequently by the school- weekly contact from their childs keyworker. This is usually a phone call or some parents prefer an
email.

Parents/ carers are able to make contact with the school via the ringing the school direct or emails. Meetings are always available to parents/ carers if they
would prefer a face to face approach.

Parents evening- 3 times per year- each term

Parent forum- parents are invited into school once per term for training by different professionals in our school

Throughout the year parents are invited fo a selection of events:

Mac Millian coffee morning and other charity based events

Duke of Edinburgh - assembly and other assemblies

Nativity play

Adventure learning

All these above events gives parents/ carers the opportunity to seek support or just simply discuss how they are feeling
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Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator How we do this Rating

MAS team are able to support
meeting for bespoke approaches

Staff are confident in using a range of communication SALT- assessments are completed and then approaches are designed for individual
Cl approaches and systems relevant to the people they and staff gudied 3
support. Keyworker- Swalcliffe- training

Oracy/ New hackers- training- Wendy Lee

Communication passports- written for each pupils with key information
certificates- achievement assemblies- weekly

c2 Each autistic person’s preferences, skills and strengths in EHCP/ combined records 3
understanding and responding to others are recorded. Phone calls- praise/ post cards home
CPOM's system used- safeguarding concerns/ pathways/ meetings tracked, behaviour,
o ) ) disclosures, disagreement
c3 Each ouﬁshc person’s challenges in understanding and Communication passprt 3
responding to others are recorded. Combined records
Communication with staff
SPELL framework- low arousal environment/ smaller class sizes
Visual timetables and timelines
C4 The environment is organised to encourage autistic people |Structured free time/play/adult supervision, scaffolded play/ Adventure 2
to socially engage with increasing self-reliance. learning/encouraging communitiy engagement on trips

Communication passports
PECS/ visual instuctions and timetables

All staff consistently use the best way of communicating Now/next, social stories/ pre visitis
C5 | with each autistic person within different contexts, Consistent rF;uTlne 3 v
including when out in the community. SPELL- specificially empathy
Oracy l
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Social communication, interactions and relationships (2) )

National
Autistic
Society

Rating Not applicable =0

Not met =1 Partially met = 2 Fully met=3

Indicator

How we do this

Rating

Cé

Each autistic person has access to tools, fraining and
programmes which help them communicate and express
themselves within different contexts, including when out in
the community.

Individual sensory dietfs- questionnaires with student- tailored approach
Communication passports

Visuals/ social stories/ behaviour charts/ sunflower lanyards

MAST support as needed and zones of regulation

Careers/ Reaseheath

c7

Each autistic person is supported to partficipate in
rewarding social interactions (both spontaneous and
structured) with staff, with each other and with members of
their local community.

Community trips
Adventure learning
college

work experience

lunch clubs/ school discos

C8

Each autistic person is supported to develop skills in forming
healthy relationships including friendships and intimate and
sexual relationships.

PSHE days and sessions

Zones of regulation/social thinking

QoL

School council/ Anti bullying group

Form time- key worker conversation and circle times

c9

Each autistic person is supported to deal with challenging
or unwanted social interactions including abusive or
unhealthy relationships.

PSHE days and zones of regulation
Local police officer visiting

Circle time in primary/ middle
ELSA sessions for some children

Ci10

The strategies and approaches used to support each
autistic person in their communication and social
interaction are regularly reviewed to ensure that they
remain effective and achieve optimum impact.

EHCP reviews

Combined records- reviewed termly
Update communication passports
MAS team referrals

Daily staff briefing, form time

Cll

Positive outcomes that each autistic person makes in their
communication, social interaction and relationships are
identified, recorded, and celebrated with autistic people
and their circle of support.

Assemblies-star of the week, achievement
QoL

Parents meeting,
Behaviour reward points- reward shop
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Social communication, interactions and relationships Autistic

Action plan - completed by the provision Society

Things we do well and need to carry on doing: (word limit: 325)

CLS is a purpose-built school for children with autism, offering spaces like therapy rooms, sensory rooms, and breakout areas to create a calm, supportive environment.
Admissions focus on matching provision to students' needs, with individualised financial packages reviewed during annual or as-needed reviews. The school is regularly
audited by local governing bodies, and leadership meets with NAS directors each half term.

Staffing is tailored to needs, with a minimum 2:1 student-to-staff ratio. Learning mentors (LMs) support students across subjects, while primary students remain with their
teachers. Plans are personalised with differentiated activities and inputs, supported by a transdisciplinary team. Students have “ Quality of Life” (Qol) folders containing
academic, sensory, and emotional support strategies, including triggers and calming measures. Sensory needs are met through tailored activities, sensory diets, and therapy
room access, informed by occupational therapy (OT) assessments.

The school emphasises life skills and social development through the RSE curriculum and AL activities, fostering independence and community engagement. Pupils
participate in fundraising, charitable events, and programs like the Duke of Edinburgh (DoE) award. A school council ensures student voices are heard and acted upon.
Health care plans, managed by qualified staff and a school nurse, address medical needs, with input from a paediatric consultant.

Transition planning involves tailored programs, EHC reviews, and risk assessments, ensuring smooth changes between settings. Career education is a priority, with external
advisors supporting college visits and work experience aligned to students’ interests. The QoL framework integrates academic, vocational, life skills, and therapeutic
support, placing families and students at the centre of planning. Keyworkers advocate for students, liaising with staff and families, attending reviews, and supporting
fransitions.

Things we could do better or consider introducing (highlight when complete): (word limit: 325)

-School council- impact? Ask for feedback/ minutes from the school council meetings- actioning their voice
- Trips into the community- more trips into the community with the pupils across the school- travel training, social skills, working on their life skills and play (Achieved Oct 24)
- Outdoor continuous provision

- Consistent approach of visuals throughout the school

- CPD- Improving Teaching course- more staff to attend to further their knowldge and re skill

- Improve the understanding of QoL understanding and key worker roles (Achieved Oct 24)

- Quiet area for staff to work

- Staff training- Twilight delivered by SALT

- Emphasis on more positive phone calls home/ emails (Achieved Oct 24)

- New staff/ agency - training as part of their induction (Achieved Oct 24)

- Form time- create a consistent approach for morning.- all classroom fo use New Hackers (Achieved Oct 24)
- Oracy fraining (Achieved Oct 24)
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Functional skills and self-reliance (1) L XSE:?&?I

Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicator How we do this Rating
Keyworker whole school training which includes the independence plus
Staff are confident in using a range of approaches and Whole school training- what is autism, SPELL framework
tools to encourage independence and reduce reliance on |AET raining delivered each half term
Fl direct support. including supporting autistic people to FLSA specific frained staff 2
make derz:Fi)sion's and exygoresfzpiniogns peop Ed Psy fraining- whole school- Safety plans and Risk assessment
Pupils supported with different pathways- qualifications [
Work experiences
o Each autistic person’s strengths and challenges in Reaseheath 3 -
functional life skills are recorded. Independence plus
Student council/ Annual review- pupil voice
Clocks- time management, fimetables in corridors
F3 Staff organise the environment to support and encourage  |The environment is organised so they can be more independent- pens/ rulers etc 2
auftistic people to function with increasing autonomy. QOL targets
Independence plus
ASD specidalist provision- provision includes dimming lights/ quiet rooms/ sound proofing
Staff understand and consistently follow the best way of ceilings
breaking down, structuring and presenting tasks so that SPELL framework o 2
F4 | each autistic person is able to complete them with Modelling / scaffolding/ relate fo pupils inferests
increasing confidence and self-reliance. ComwwhmOhonpO$pOHs
Scaffolding
Transition support and individual programs created for individual pupils
Staff understand and consistently follow the best way of Transition support for Middle school begin to access the food tech room to become
. - famili ith th d i t
supporting each autistic person to understand and cope armiiarwi © seconaary environmen . o
F5 T i dch . fine in diff ; toxt Primary- support some pupils beginning to access certain lessons in Middle school 2 v
Wi ron.5| IoNs and changes Inroutin€ in aifferent contexis v qr 19 accessing Reasheath college Wednesday or Thursday to complete a course
and settings. and begin to experience a college environment I_
College- pupils supported fo Open days- at colleges
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Functional skills and self-reliance (2) L | XSE:?&?I

Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator How we do this Rating

Choosing lunches/snacks, Lunchtime provision to make choices- outdoor areaq,
lunchtime clubs and in Secondary two classrooms available for inside spaces

Fé Each autistic person is supported in developing Reaseheath- pupils visit the setting prior o making their choice which course they want 3 -
skills in making choices and taking decisions. to choose
Options- pupils make the choice for GCSEs
Life skills- pupils can make choices what they would like to cook from a particular area
Qol, Life skills lessons
L . . . . Adventure learning
F7 ECICh.CIUTISTI.C pe.rson is supported in developing daily Social stories 3 -
functional life skills, key worker support and QoL working on their personal targets
Encouragement to become as independent as possible-making breakfast at form time
Well-being Team, Safeguarding Team PHSE and RSE curriculum. CPOMS, Vulnerable [
pupils register.
k8 Each autistic person is supported to develop skills in staying |PSHE days 2 -
safe and healthy in a range of contexts. Independence plus

The strategies and approaches used to support each %OL
auftistic person in becoming more independent (including Ps )
. . . . Adventure learning
F9 making choices and expressing opinion) are regularly 3 v

School council, School prefects
Creating their own targets for QOL
Self regulations

reviewed to ensure that they remain relevant and achieve
optimum impact.

Achievement assembly

Positive outcomes that each autistic person makes in their postcards .home

self-reliance and functional life skills are identified reward points

F1 . L ! . Verbal feedback throughout lessons and daily activities -
0 recorded and celebrated with autistic people and their ° Y 3

circle of support. l
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. . Society
Action plan - completed by the provision

Things we do well and need to carry on doing: (word limit: 325)

- Key worker role- excellent practise to support individual

- Pupil surveys- each term pupils complete their surveys and then create their own personal targets

- Pupils are rewarded positively- all pupils given positive feedback for their successes- trophies, certificates, verbal recognition, reward points etc

- PSHE- throughout the year PSHE day are provided- these days are beneficial to prepare pupils for life and also improve their quality of life

- Adventure learning Primary/ middle weekly and secondary once per term- this gives pupils the opportunity to get involved in a different activities through

the year. Some will struggle with these activities, however being supported by our staff and key workers they will help them to feel more confident

- Reaseheath- this weekly college experience for Yr 10/ 11 is beneficial for them to experience a college environment in a controlled approach by being supported
by our staff

- Future skills activities- pupils visiting open days at colleges or universities

- Work experience - giving pupils to the opportunities to go out in the working world and experience it

Things we could do better or consider infroducing (highlight when complete): (word limit: 325)

- Continuing to work on future skills (Achieved Oct 24)

- Adventure learning- continue fo take on feedback about the experiences and adapt when required. Also to confinue to look for new venues/ settings (Achieved Sept 24-
ongoing)

- Future skills- fo develop a individualised MTP for the pupils to support their future development

- Reward shop- to gain the pupil voice to develop the shop (Achieved Sept 24- ongoing)

- To buy new trophies and develop the celebration table to showcase (Achieved- Oct 24)

- To create a plasma screen - showcasing photos of pupils across the school (Achieved- May 23- ongoing)

- Attendance rewards/ certificates.

- QOL- to work with Blue planet and Trust to get all of the surveys online for both pupils and families- (Ongoing)

- Leavers- offered more support once left CLS to new setting
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Sensory experiences (1) LJ

Rating

National
Autistic
Society

Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator How we do this Rating

S1

The provision ensures that staff are confident in using a
range of approaches and tools to support autistic people
in their regulation of sensory input.

Training facilatied by OT- Sensory circuits and videos and resources given
CPD sessions/ training

OT in school full time

Sensory circuit- display board middle school and primary

MAS team weekly drop ins available and referral forms

AET/ What is autism/ SPELL training

3

S2

Sensory experiences and activities which have a posifive
impact on each autistic person are identified and
recorded, for example, those which help an individual feel
calm and focused, or provide enjoyment and pleasure.

OT reports

Independence plus framework

EHCP's

Communication passports

Adenture learning and Duke of Edinburgh award

S3

The challenges each autistic person may experience in
regulating sensory experiences are identified and
recorded.

CPOM's

MAS team referrals

Communication passports

OT reports/ assessments/ recommendations
Recorded for review meetings- Annual reviews

S4

Staff organise the environment to support and encourage
autistic people to self-regulate sensory input and avoid
sensory overload.

SPELL framework adopted throughout school

Individualised sensory equipment

Class design- sound dampening ceilings

dimmable lights

low arousal colours, display, quiet rooms, learning mentors etc

S5

Staff use proactive and preventative strategies (as best for
the individual) to avoid sensory overload and discomfort
which impacts on individual wellbeing.

Visual fimetables

Now/ next boards

Social stories

Movement breaks

Break out areas and quiet rooms
bespoke approaches

Weekly briefing
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Sensory experiences (2)

National
Autistic
Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicator How we do this Rating
Sensory circuits- alerting, organising, calming boards for students to use or self manage
o . . . Zones of regulation- weekly sessions and intergrated into the curriculum
Each autistic person is supported in using sensory
Sé self-regulation strategies and tools with increasing 3 v
autonomy.
Adventure learning/ Duke of Edinburgh award ]
- . . . Z f lati
Each autistic person is supported to tolerate an increasing ones otreguiations
. . . - Qol, life skills, PSHE
S7 range of sensory experiences including when out in the . . 3 v
. Sensory diets/ circuits
community. . )
Trips out to experience new people and places
Work based on interests
Each autistic person is enabled to regularly access sensory | Broad and balanced curriculum
S8 input which they find rewarding, for example, which helps | Playground equipment- Autism friendly/ meets sensory needs 2 <
them relax or which they find enjoyable.
Termly- My progress meetings
The strategies and approaches used to support each Annual reviews
59 autistic person to regulate sensory input and avoid sensory | Communication passports 3 -
overload are regularly reviewed to ensure that they remain |EHCP's
effective and achieve optimum impact. Parent evenings
Weekly key worker contact -
Reword points/ charts and reward point shop
Achievement and Star Award (weekly)
Positive outcomes that each autistic person makes in their | Praise postcards
S10 | sensory self-regulation are idenfified, recorded and Golden book 3 v
celebrated with autistic people and their circle of support. | Newsletter
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Action plan - completed by the provision

Things we do well and need to carry on doing: (word limit: 325)

- Access to an OT- who completes an assessment of each individual

- In the school we have a sensory room, therapy room and in the primary and middle school area- pupils use the large corridor area to access their sensory circuits
Use the sensory equipment

- encourage students to self regulate

- Provide pupils with the tools and strategies to self regulate

Encouraging pupils and giving them the opportunities to meet their sensory needs and helping them to identify the signs when they are not regulated

Zones of regulations- having a consistent approach within the school with visuals to support pupils

Work based learning- to continue to teach through the pupils interests to capture their learning

Autism awareness- to support pupils to understand their own diagnosis

Things we could do better or consider infroducing (highlight when complete): (word limit: 325)

- More indentfification of a pupil's sensory preference- celebrate their management - postive rewards points, postcards home, achievements, notes home etc
Zones of regulations lessons to be incorporated info Life skills lessons throughout the year (Achieved Oct 24)

-To encourage more pupils in secondary to take part in sensory circuits/ movements breaks (Ongoing- achieved by July 25)

- Ensure zones of regulation approach is consistently used throughout the school (Achieved - Oct 24)

- To develop a new celebration table (Achieved - May 24)

- To continue to try and teach through pupils interests in lower school- where possible
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Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicators How we do this Rating

Training for all staff-
Swalcliffe- Key worker

The provision ensures that staff are confident in using a SPELL/ what is autism/ AET
El range of approaches and tools to support autistic people Zones of regulation 3 h
in maintaining emotional wellbeing. ELSA (specific staff)

Independence plus

Activities which each autistic person personally finds Awards in assembly/ Reward shop

E2 enjoyable, relaxing or which provide them with a sense of EHCP's S 3 v
. . - sensory circuits
achievement and purpose are identified and recorded. Pupil voice

key workers- regular contact home

Factors which may impact on each autistic person’s communication passports
E3 emotional wellbeing (for example, which may cause them | £ones of regulation 3 b
anxiety, stress or trauma) are identified and recorded. Well being team (Staff and Student)

Reflective practice

Mental health CPD

The provision ensures that staff are knowledgeable and Self harm fraining

look out for mental health problems (especially those that | Well being feam

are a particular risk for autistic people) as well as Lco(ivrzr:]sir:ggr'ogir'loofgiorfs
E4 commonly go—occurring conditions. Staff are o.lso aware of Relationships grove 3
ou’rlsm masking (e§pe<:|olly pu’r not exclusively in \{vomen Zones of regulation
and girls) and the impact this may have on emotional well-

being.
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Emotional wellbeing (2) \
Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicators

How we do this

Rating

Staff organise the environment to support autistic people in
ES their emotional wellbeing, to avoid anxiety and stress and
to maximise participation and engagement.

SPELL and fraining
SLT learning walks and lesson observations
Student council

expressed by others.

Each autistic person is supported to understand and
Eé regulate their own emotions and recognise how they are

Communication passports
PSHE days

Zones of regulation

Well being

Metacognitive approaches
My happy minds

All staff understand and consistently follow proactive and
preventative strategies to help each person to stay calm
E7 and in control, and to avoid stress, anxiety and upset.
When necessary, they are confident in employing
bespoke non-restrictive de-escalation techniques.

SPELL

PSHE

Consistency
Behaviour training
Language use
Team Teach
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Emotional wellbeing (3) \
Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator

How we do this

Rating

Policy and practice is informed by an understanding that
auftistic people are at high risk of developing long-term
psychological harm from being exposed to restrictive
practices. The provision is committed to ensuring that
restrictive practices are not regularly or routinely employed
and that they are only ever used in an emergency as a
means fo avert immediate harm. Their use is followed by a
robust investigation fo identify lessons learnt.

E8

Team Teach- all staff frained emphasis on de- escalation and low arousal
CPOMs- Team teach caterogy
Risk assessments

Each autistic person is enabled to access a range of
E9 activities which they personally find enjoyable and
rewarding, including recreational and leisure activities.

Adventure learning

Options- Reaseheath

QoL

Lunch time clubs and signposted to external extra curricular activities
Sensory room and field

Adventure learning

meaningful connections.

QoL
E10 Each autistic person is supported to learn new skills, fry out Sports 3 .
new experiences and challenge themselves. Wider curriculum- such as gardening and cooking
QoL
Each autistic person is supported to be socially included EZE: Oef Eids;:sburgh
E11 | within (and contribute to) their community and to make N 3 A

Reaseheath
Links- Space for Autism, Friends for Leisure, choir, Orchestra, local football and rugby
teams
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Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicator How we do this Rating
PSHE d
The provision offers an inclusive environment in which each Form grogjps
auftistic person is empowered to recognise their autism as ELSA
E12 | anintegral part of who they are but also to explore and SPELL 3 v
express diverse identities around gender, sexuality, race, A positve approach to ASD and neuro- diversity
religion and other aspects of their personality.
QoL
Support plans focus on the wellbeing and quality of life of Communication passports
E13 | each autistic person and actively reflect their likes and SPELL . 3 v
dislikes and what matters to them. School council
Pupil views and surveys
Referral fo well being team
The strategies and approaches used to support each Key worker
E14 auftistic person in their emotional wellbeing are regularly Qol (Questionnaires) 3 -
reviewed to ensure that they remain relevant and achieve | Staff meetings
optimum impact. Curriculum groups
Independence plus [
Positive outcomes that each autistic person achieves in verbal praise
E1s improving and maintaining their emotional wellbeing are  |Phone calls home 3 .
identified, recorded and celebrated with autistic people postcards _
and their circle of support. Achievement assemblies
Bespoke reward time
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Things we do well and need to carry on doing: (word limit: 325)

- A wide range of approaches and activities - inclusive to alll

- Social inclusion- encoruaging friendships

- Excellent quality of support

- New skills and experiences- being reflected on

MAST team:

Excellent team- SALT, Assistant Ed Psy, OT and Autism lead

ELSA frained staff to offer support

Mental health led- offers weekly sessions with key pupils

Dog therapy

A well being tfeam meet weekly to discuss certain individuals who requires a bespoke approach

SPELL friendly provision- the whole school offers this approach to ensure all 5 vital elements are consistent throughout school to support all our pupils

Things we could do better or consider infroducing (highlight when complete): (word limit: 325)

SPELL- to continue to reinforce this approach and remind all staff. To deliver training for all staff. (Achieved June 24)

AET training- for 2 members of staff to be frained to deliver the AET training package to all staff- over a 2 year rolling programme (Achieved Nov 24)
Lunchtime clubs- continue to seek pupils voice about what they want at lunchtime and adapt accordingly (ongoing)

HLTA and learning mentor meeting- regular meetings

QOL- online surveys- Blue planet to train a team of staff to get the online survey platform up and running (ongoing)
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Section three

Submitting case studies

Case studies templates - to be completed by the
provision

ya
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Submitting case studies Society

Submitting case studies

Your assessment is an opportunity for you to demonstrate how well your school or service supports autistic people.
Case studies can be an excellent way to showcase what you have helped autistic people achieve.
You can complete up to three case studies showing the impact of an initiative or specific programme for autistic individuals.

You can complete up to three more case studies about autistic individuals, that shows what difference the support they have received has made
to the quality of their lives.

Try to really focus on identifying what positive outcomes have been achieved.
Ensure that actual names and identifying personal details of people you support are not included to preserve anonymity.

You do have the option of not filling in the case studies but this will mean that you will only be considered for an Accredited or Aspiring Award as
case studies are required evidence for the Advanced Award.
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Case study to show impact of an initiative (1) Society

Date initiative started: Outreach programme

Description (What was the initiative?)

Church Lawton School joined the LA's Outreach service and become the main provider of ASC advice and support.
The outreach programme was created by another specalised provision to be able to offer help to more pupils with SEN who are in a mainstream provision. Our school uses their expertise to support
these pupils and the school.

Context (What was reason for developing initiative?)

Special schools, including CLS, were regularly asked for advice and support. The Outreach service formalised the process of making a referral and requesting help from specialised teachers.

There is a growing need for expert advice and support for schools and professionals working with autistic children as staff in mainstream settings often lack the specialised knowledge and strategies
necessary fo address their unique needs. Special schools like CLS were frequently approached informally by mainstream schools and other educational settings for guidance on how to better
support their students with autism. The outreach service formalises this process by establishing a clear and structured referral system, making it easier for mainstream schools, local authorities, and

Purpose of initiative (What were the aims and objectives of the initiative?)

1. To support ASC Students in Mainstream Settings

2. To support non specialist staff working with ASC students

3. To provide information, advice, and fraining on ASC Strategies eg SPELL
4. To promote a whole-school approach to autism inclusion

Method (What did you do, and how were you going to measure, observe and record outcomes?)

Visited students in their current setting- by observing them and organising a meeting with the class teacher and SENCO/ SLT- to discuss barriers to learning and offer strategies or adaptions
To provide a written report with recommendations and ideas of visuals if required.

To signpost them to relevant fraining

Also invited schools to join CLS fraining and twilights.

What happened? (Describe how the initiative developed)

The program was developed by the Headteacher at Springfield School to help to support all pupils with SEN across the LA. All specialsied provisions are over prescribed. So the idea is o give all
pupils the expertise to achieve academically and to promote postivie life experiences.
Outreach service as a whole received 500+ referrals for support CLS were assigned 31 ASC specific requests.

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

Outreach service is currently collating feedback from school which received support, but it is being continued (and expanded) for next year.

Next steps and lessons learnt

Focus of Outreach is the support student and their staff in current setting. Some schools mis- used service as acquiring further evidence for SEN place/ provision.
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Date initiative started: January 2024

Description (What was the initiative?)

Implementing safety plans for all students that self harm/ self injure (or are at risk of). All students across primary, middle and secondary considered. A part of BPS changes. Risk assessing students.

Context (What was reason for developing initiative?)

British Psychological Society (BPS) ruled in their policies that it was no longer best practice to risk assess self harm/ suicidal ideation alongside other risks and it requires it's own risk assessment and
plan.

To risk assess and safeguard children that self-harm schools used to add the child's level of risk of engaging in this behaviour and whether they would be at harm on their general school risk
assessment.

Purpose of initiative (What were the aims and objectives of the initiative?)

To follow BPS guidance and to implement safety plans with all relevant pupils through key worker. Also, give staff a refresher on self-harm.

A safety planis a child led plan whereby they acknowledge their triggers and also how and where they can access support when they may need it. Identifying who they can speak to in school/at
home and also numbers they can access independently.

The aeneric format of a safetv plan for self-harm is not child friendlv nor autism friendlv.
Method (What did you do, and how were you going to measure, observe and record outcomes?)

Created safety plan templates for primary, middle and secondary including all necessary information, ensure all staff had knowledge about and were trained how to complete one and ensure all
relevant children had one in place.

What happened? (Describe how the initiative developed)

Relevant staff (key workers of identified children) were frained 1:1 fo implement plans by Feb half-term. All staff training on self-harm and safety plans completed in April. All plans checked by myself
then uploaded onto Smartlog for access with risk assessments.

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

There for students to access when they feel like they are dysregulated to try their identified strategies and remind them of their support network.

Next steps and lessons learnt

Reviewing plans with new keyworkers in September and make changes if necessary.
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Date initiative started:

Sept 23- Five 1 hour sessions repeated thoughout the year

Description (What was the initiative?)

CPD-- For all staff looking at teaching and learning theory
Five 1 hour sessions repeated throughout the year and delivered to staff who wish to engage in the CPD.

Context (What was reason for developing initiative?)

The Improving Teacher course is open fo all roles and aims to provide consistency throughout the school by upskiling and refreshing existing knowledge bases. It aims to deepen staff understanding
of autism and effective teaching strategies and encourages practical application and reflection.

Purpose of initiative (What were the aims and objectives of the initiative?)

Upskill and refresh staff provide context for parents
- To upskill staff and refresh staff knowledge
- To explore foundational teaching theories and how they apply to diverse learners
To aain a deeper understandina of autism and how it affects learnina.
Method (What did you do, and how were you going to measure, observe and record outcomes?)

On line learning 1 hour sessions x5 delivered with 2/3 week intervals with GAP tasks. Delivered by leading staff af Liberty.
Every 2/3 weeks you will be offered a GAP task designed to extending your thinking and development to embed in your teaching and root into your practice.

What happened? (Describe how the initiative developed)

Clearly planned sessions delivered by Teams each time. Opportunities for new learning, revisit prior learning and breakout conversations
The initative is delivered by Liberty Trust staff all the sessions are planned and staff who engage in the course have to opportunity to ask questions to extend their own thinking and development

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

Refreshing teaching skills and knowledge
The idea of the CPD is to upskill teachers and support staff in school to enhance their teaching and learning and to give them the opportunity to reflect on their practice and improve or to
enhance.

Next steps and lessons learnt

Apply to practice

Encourage others to join next cohort.

To model practices to staff who haven't attended
To reflect on own practice to apply in school
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Case Study about an autistic individual (1) N Society
Name of individual Use Initials or number (no names)
Period of time covered Feb half term - present

What support was infroduced? What approaches, strategies, methods were used?

Parental discussion and identified pupil x was experiencing difficulties with his independence skills. OT assessment completed - COSA/ Independence Framework. Info used
jointly to create MAST plan of intervention. Communication targets created- with small steps (to be supported in the college environment- independence tasks
Additionally- independence support to encorage him to access a shop- a small step approach created- walk/ fravel to shop, support with mobile phone - key worker, social

ctariac AnA avnlanatinn Aniven tn 1 R tn nrenara

Description of individual before support was introduced including challenges, difficulties etc.

Inflexible thinking - difficulty managing change. Limited access to experiences to develop independence away from parents. Lack of knowledge on systems for managing
independence e.g. bank card/ mobile/ buses. Difficulty asking others for help (interacting with strangers).

OUTCOMES

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

Demonstrated ability to ask for help (piece of equipment) at college. Able to access bus timetable, fravel on bus, purchase items, managed getfting on the wrong bus and
having to change plans, used Google Maps to return to school. Self-reported he feels more confident and independent fravel and manage changes. Ability to use mobile
phone/ banking.

Achievements, successes and quality of life outcomes

Independence skill development enables pupil x to be more prepared for college starting in September. Able to now catch bus (with small support) when previously he was
not ready to try and travel by bus. He is able to go info a supermarket and purchase the item on his shopping list

Next steps; transition

Ongoing grading of activity to encourage familiarity with public fransport and managing unplanned changes: parental update. General discussions with pupil x on any
further concerns re college in September.
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Case Study about an autistic individual (2) A Society
Name of individual Use Initials or number (no hames)
Period of time covered Since Sept 2019

What support was infroduced? What approaches, strategies, methods were used?

Support from the Learning Disability Team in Adult Care. Since, Forensic CAMHS referral, # now has named social worker and he is going to access respite care. The LDT nurse

has been taking him out intfo the Community to try and continue our Life skills work hat we do, under the QoL umbrella.
Low arousal approach by everyone working/communicating with him. Opportunities to practice interaction skills supporting by the therapy team in safe environments

Description of individual before support was introduced including challenges, difficulties etc.

# is due to leave our school next month and we had many concerns re: 'his future', impact of his actions and well being/ safety of others. # is inappropriate in social situations
and has often said unkind, ageist, racist remarks to staff/ students thinking he is being funny. He is not violent in school, but can be towards Mum, Dad and siblings. Parents
don't allow him but his own fear of him saying the wrong thing to the wrong person and himself hurt or arrested. # is on meds for his impulsivity but nothing seems to work. He

has said ' | know and shouldn't have done it but | couldn't help myself'.

TAlkina tn Adnilte in cechnnl inannranrintals - na ninAdeardtandina nf eacial eynactatinne arnninA thic | nte nf inannranrinte 11ce nf lannaninnea Difficnilhvy talkina ahan it anA recnillating

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

# will continue to work on his social skills and confidence, relationships and independence, under the watchful eye of his new placement. History shared with DSL so they are

aware of difficulties that # experiences.
More awareness of appropriateness of use of language in different environments. Built good rapports with an increased network of adults in school. # appeared more happy

within his environment. More willing to talk about his emotions and reflect on his emotional responses. More confident to start fransition to College.

Achievements, successes and quality of life outcomes
# will continue to work on his social skills and confidence, relationships and independence, under the watchful eye of his new placement. History shared with DSL so they are

aware of difficulties that # experiences.
For # to fransition to the new college environment and engage in learning and to be able to continue # independence in a safe supported way.

Next steps; transition

To continue to offer support to # when they are in their new setting. To contact parents and college for update and offering support if required.
SALT- adviced college to continue working on independence skills through use of the preparation for adulthood document and continued use of all of the visuals/strategies

that we putin place.
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Case Study about an autistic individual (3) Society

Name of individual Use Initials or number (no hames)

Period of time covered Support since Sept 2023
What support was infroduced? What approaches, strategies, methods were used?

Direct SALT intervention support for selective mutism in 1:1 sessions with #, specific strategies re: changes to the environment and approach sent to staff. Small steps approach
to achieving goals (e.g. eating in school, going into assembly, asking for help in class etc). Supported wherever possible during unstructured times of the day.

Description of individual before support was introduced including challenges, difficulties etc.

Struggles to communicate with adults and peers. Very low self-esteem. Highly anxious in school.

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;

Emotional self-regulation and wellbeing

Increased independence in school throughout the day. Accessing group lunchtime clubs or going outside during break/ lunchtimes.
Accessing hall for exams. Able to communicate with familiar adults well and with peers (if they initate). When a particular event is approaching SALT gives additional support

and if # wants will sit by # to offer support through guidance/ comfort of safe adult / get up and get the award if not able.

Achievements, successes and quality of life outcomes

Eating in school since the end of Sept 24 # is now eating in an quief room by herself most days
Recently # got up to accept award in assembly, rates anxiety levels as lower on anxiety scales. Increased interaction with adults and peers with in school

# is also playing a game weekly with another pupils with high levels of anxiety initated by SALT.

Next steps; transition
To discuss with # what their next steps are. As we still need to build on these steps as their levels of anxiety bulid up over the weeks and # always struggles towards the end of

each half term which results in panic attacks at home and then exhaustion and unable to access school for a day or two.
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The Autism Accreditation assessment

Preparing for your assessment

Your assessment

Assessment report (to be completed by the consultant)

e
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When will my assessment be?

If this is your first assessment, you can discuss with your consultant when you think you are ready. Once you have been assessed, we recommend that you
have an assessment every three years.

You will need to give your consultant at least six months' notice of your preferred dates. Once you have agreed dates, you should receive a confirmation
email from the Accreditation admin tfeam and will be invoiced any outstanding fees, which need to be settled at least four months before the assessment.

If you need to postpone or cancel your assessment, let your consultant know as soon as possible. You can read our cancellafion and postponement policy
here.

What is the purpose of the assessment?

The assessment helps you to identify what you are doing well and what could be improved in how you support autistic people.

It also provides evidence for our committee to give you an award at Aspiring, Accredited or Advanced level.

What key questions will be considered?

. What key approaches are used to develop autistic people’s social communication and self-reliance, to address sensory issues and promote emotional
regulation and wellbeing?

. How well do staff implement and personalise these approaches when working with autistic people?

. How are person-centred support plans created and reviewed?

. What outcomes do autistic people achieve with the support offered to them?

o What do those who are supported think about how well staff work with them and understand their autism?
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Preparing for your assessment Society

What evidence will be considered?

individual support plans and case studies
interviews with staff and, where appropriate, people supported by the provision
online survey of people supported by the provision and/or the family member representing their best interests

observation of practice where appropriate and possible.

What paperwork do | need to send in before the assessment?

Three weeks before your assessment, you should return:

the Specialist Award Manual with the self-audit, action plan and (opfional) the case studies completed.

key Policy documents related to the provision for autistic people (max. of five), for example, policies on autism; communication; sensory
issues; independence; wellbeing; behaviour support; assessment etc.

visitor guidance, for example dress code; documentation required; lunchfime arrangements etfc.

service Prospectus or Brochure.

Please do not expect the consultant to consider lofs of paperwork. You need to be selective or provide a summary of key points from documents,
otherwise documents will be left unread and important evidence may be missed.
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How are the views of autistic people who are supported by the provision considered?

Accreditation expects to see evidence that autistic people are actively involved in their support plans and their views are sought and acted upon. This is
commented on in all reports.

In addition, as part of the Autism Accreditation assessment, we send you a link to confidential surveys. These links should be sent out to autistic people and
where relevant, to relatives, carers or advocates who represent their best Interests.

Adults over the age of 16: Requirement unless the provision has determined that they lack the capacity to understand and
respond to the survey even with reasonable adjustments in place.

Young people of secondary age (11-16): Recommended and considered good practice unless they lack the capacity to engage in the survey
even with reasonable adjustments in place.

Children of primary age (below 11): Discretionary.

Relatives/carers/advocates who represent the best | Requirement unless the autistic person is over 16, has capacity and does not wish their views to
interests of individual: be represented by others.

It is your responsibility fo make sure that the inks are made available to anyone who is entitled to take part. You should also take reasonable actions to raise
awareness that the survey is taking place, for example, via your welbsite or through social media. You can also ask autistic people or their families/advocate to
complete the survey onsite using any available device. The survey will still be confidential and cannot be recalled once submitted.

Whilst it is in your interest to actively encourage people to complete the survey, we trust you to act with professional integrity to ensure that the responses
accurately reflect each individual’s views without undue duress or interference.
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What reasonable adjustments can | make to enable an autistic person to complete the survey?

There are two versions of the autistic person survey. Where an individual has learning disabilities, the easy read version is likely fo be most appropriate but
you can discuss this with your consultant.

Reasonable adjustments should be made to support an individual in completing the survey so they are not disadvantaged because of their autism or
another disability.

For example:

o The survey questions could be read out to the individual and their spoken responses recorded on the survey for them.
o The survey can be copied and presented in a format that the individual finds more accessible, for example large print, symbols etc.
. Augmentative or alternative communication systems could be used o present questions and obtain responses.

Will | have an opportunity to talk to my consultant before the assessment?

Yes, your consultant will offer you a pre-assessment session at least a month before your assessment, either as a visit or a virfual meeting.

At the pre-assessment meeting, they will discuss with you what should be included in the observation fimetable and who should be included in interviews.

You should plan a timetable of observations which should be sent to the consultant in a draft format at least a week before the assessment. The
consultant may ask you to make some changes.

As much as possible the observations should provide insight into the range of activities typically offered by the provision. In a small provision we would
expect each autistic individual and most of the staff team to be observed at least once, unless there is good reason why this would not be possible. In a

larger provision, such as a school we would expect observations to reflect a cross-section, for example, each year group, different staff, and a range of
activifies.
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Your assessment

How does your assessment start?

The assessment starts with you giving a presentation to the consultant. The presentation should describe key approaches you use to support autistic people
in:

* social communication, interactions and relationships

« functional skills and self-reliance

* sensory experiences

* emotional wellbeing

You should also include in the presentation how you consult with autistic people (and, where appropriate, those that represent them) about the support
they receive.

You should identify what you consider to be your overall strengths and next steps.

You may wish to give a pre-prepared presentation or, if you prefer, answer questions from the consultant on the topics listed above. You can discuss with
your consultant whether the presentation can be given to them when they are on site or whether it would be more practical to present virtually.
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Section four

What interviews should | arrange?

Interviews can be conducted face to face, virtually or over the phone. You will need to timetable interviews with:

. staff who work directly with autistic people to find out about what training and support they have received. This might include recently inducted staff
as well as those who are responsible for mentoring or training their colleagues staff with responsibilities for delivering particular methods or
approaches. For example, therapists or behaviour support co-ordinators

. staff with particular responsibilities for assessing, sefting fargets and monitoring progress for individual autistic people.

There is only a limited time available to carry out interviews so please be selective and think about who would be best informed fo answer key questions.

Staff can be interviewed in small groups as this can be highly productive and an effective use of time. These could be grouped around a specific topic for
example, professional development; therapeutic approaches; behaviour Support etc.

Provide a brief description of the role of the person being interviewed in relationship to their work for autistic people.

Discuss with the consultant the feasibility of interviewing autistic people. You can also ask your consultant whether any interviews with relatives/carers or
advocates should be arranged. The consultant may not consider these necessary if survey feedback has been obtained.

People being interviewed over video should not record the interview. However, the consultant may wish to record the session to help them write the report.
Recordings will only be used to write the report, stored securely, and deleted after the report has been written.
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What personal support documents will the consultant need to access?

The consultant will need to review a sample of person-centred support plans. They can do this during a visit we ask for you to email them. All reasonable
steps will be taken to keep emailed documents confidentially stored and they will be deleted once the report has been completed. However, if you prefer,
you can send copies with personal details removed.

Depending on the size of your provision, a sample will normally be around 10 to 15 plans representing a cross-section, for example, from different school
year groups; from different residential properties. The consultant may ask for you to send more plans following the initial sample.

You may also provide the consultant with summative qualitative and quantitative data that shows outcomes achieved by the school or service in
relationship fo autistic people; for example, reduction in the use of physical intferventions, summary of survey results conducted with autistic people etc.

Safeguarding autistic people

Consultants and moderators have professional expertise in the field of autism and are DBS checked. However, they should not be asked to carry out
regulated activities as defined by the Disclosure and Barring Service, should not be left alone with a child or vulnerable adult or asked to give specific,
detailed advice on how to support an individual.

Accreditation is not a safeguarding authority and will not investigate a safeguarding concern or an allegation against a member of staff as this could
jeopardise a subsequent investigation by the local authority or the police.

If abusive practice is directly observed by a representative of Accreditation during an assessment, it will be referenced in the assessment report. It will also be
reported to the designated safeguarding lead and, when considered necessary, directly referred to the appropriate authorities.

In keeping with our framework of best practice, we expect provisions to employ behaviour support methods which are proactive, preventative and non-
restrictive. We would only expect to see restrictive physical infervention used in emergency circumstances and under strict controls. Where this is not the
case, restrictive interventions may be considered a safeguarding concern.

Whilst the focus of our assessments is on autistic specific approaches, we expect that such approaches are delivered within the
context of a service meeting statutory expectations regarding the safeguarding and wellbeing of children and vulnerable adults.
For this reason, the assessment findings are triangulated with survey results and the outcome of the most recent statutory
inspection. You can find out more about this here.
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Social communication, interactions and
relationships

Functional skills and self-reliance

Sensory experiences Summary of the assessment
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Assessment findings - completed by the assessor Society

Key outcomes identified from personal support documents and staff discussions:

The school has a SALT (Speech and Language Therapy) service that is on-site for three days a week. As part of a individual’s initial consultation process, the SALT gathers key information
about their communication, which is used o inform their support. After joining the school, the SALT completes more formal assessments as required, gathering key information from staff,
the student and their families. The findings are collated in their MAST (Multi Agency Support Team) report, which is used to inform support in school. As part of their role, the SALT also
delivers a number of programmes for individual students and groups, as well as informing the universal support offered across the school.

Each autistic student’s personal preferences, skills, and strengths in communicating and socially interacting with others are routinely recorded by staff in their communication passports,
MAST reports, and combined records. These documents also refer to the individual challenges each autistic student may experience in communicating and socially interacting with
others, as well as practical strategies and approaches that should be used to support them in their communication and social interaction.

The support provided to each autistic student in communicating and socially interacting with others is regularly reviewed with the student and their circle of support so that any necessary
changes can be made and positive outcomes celebrated. Communication passports are reviewed as needed and formally alongside form tutors at key transition points.
Communication targets are informed by EHCP (Education, Health and Care Plan) reports, the Independence Plus framework, and the speaking and listening curriculum, ensuring that
students develop key functional communication skills for life.

During interviews, staff were confident in discussing how they support autistic students in their communication and social interaction and the progress that has been made because of
their support. Staff described how they have adapted the curriculum, particularly the English curriculum, to make speaking and listening sessions fransferable with reference to key life
skills. This has also included intfroducing key vocabulary through a structured programme with a particular focus on supporting students to further develop functional vocabulary. During
an interview, the upper school lead described the positive outcomes achieved by students in their English results, with all students leaving school with a functional skills qualification in
English and the large majority also leaving with an English GCSE, as appropriate.

Each week, students access up to four Quality of Life (QoL) lessons, which often include planned opportunities for students fo communicate with staff, members of the community, and
their peers. During discussions, the SALT described how some of these sessions are informed by elements of the Social Thinking programme and the Zones of Regulation.

The service works with an external SALT service, Lingo, which informs and supports the implementation of SALT programmes. Staff described how, from working alongside the service, they
have infroduced the “rules for talking” approach, which is a set of rules created alongside the students to share the expectations and social rules around discussions. Staff also described
the positive outcomes achieved by the “news hackers” form time initiative, providing opportunities for discussion and debate in form time within a structured and consistent framework.

Case studies, shared in the framework document and verbally by staff, describe the personalised approaches implemented to support students in their communication and interaction,
as well as the positive outcomes achieved as a result of this support. The service’s SALT particularly highlighted the success of the social explorer group sessions with some KS2 students,
and how they have supported the development of social and interaction skills through a superhero programme. Staff shared how this has been engaging for the younger classes and
has led to skills being generalised throughout the curriculum.
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Assessment findings - completed by the assessor Society

Key outcomes identified from observation/review of key activities:

In all observations, each autistic student was supported to understand what was being communicated to them by staff modifying their spoken language. In all lessons, staff language
was clear and concise, with staff being highly skilled at adapting their language, particularly around instructions for tasks. Staff also regularly checked in with students after verbally giving
instructions, ensuring that students understood what had been communicated to them.

In some observations, where appropriate and in line with SALT recommendations, autistic students were supported to understand what was being communicated to them by staff using
additional bespoke strategies and visual supports. When in lessons, staff effectively used modelling, videos, and PowerPoints to reinforce their verbal instructions, which appeared to have
a positive impact on students' level of understanding and engagement. In the lower school, more visual supports and structures were used to support students in lessons, including visual
timetables and visual cue cards, which were bespoke to each student.

Across all observations, autistic students appeared confident in expressing their views, feelings, and wants verbally, with classes also having a range of consistent resources or tools
available on form boards. In all lessons visited, students appeared engaged by the activities and were also supported to take an active role in question-and-answer sessions. Where
practice was particularly good, staff facilitated opportunities for students to work collaboratively during question-and-answer sessions, with a particularly good example of this seenin a
Maths lesson. Students appeared confident in communicating and expressing their views with staff, asking for time out, extra support, and advice in lessons.

In all observations, both inside and outside of the classroom, each autistic student had opportunities to socially interact with staff. Staff skilfully and effectively used naturally occurring
opportunities to socially interact with students, regularly joining them on walks around the well-resourced sensory field, which also includes specifically developed social areas. The spaces
outside appear to be well considered, ensuring that the students have opportunities for social games, social seating areas, and also time to be alone if this is what they want. In
observations outside of the classrooms, it was common to see staff and students engaging in positive social interactions, with staff using the outside spaces to offer informal keyworker
sessions and emotional support, as well as using this time to talk students through events. As well as providing social opportunities outside of the school, on visits info the community as part
of life skills, college placements, and adventure learning, the school also regularly invites external visitors into the school. During the assessment, students were observed engaging in
sessions led by a police officer, as well as a construction simulator.

In all observations, where appropriate, each autistic student was supported to have opportunities to socially interact with their peers. Within lessons, staff planned opportunities for
students to take part in structured and purposeful social skills activities, including paired and collaborative work. During break and lunch, the school opened a number of classrooms for
students, providing a space for them to feel safe and have opportunities to interact with peers who have similar interests, facilitated by staff. During an observation of these sessions,
students used the time to vent and process after a particularly difficult fopic, whilst others in the group decided to engage more in mindfulness activities.

In all observations, where appropriate, staff facilitated opportunities for each autistic student to take part in social activities they appeared to find enjoyable, relaxing, and rewarding. In
interviews, students discussed the variety of clubs and activities they can access, with evidence of their input also being demonstrated on the school council board.
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Key outcomes identified from personal support documents and staff discussions:

Each autistic student's personal preferences, skills, and strengths in functional life skills and independence are shared on their combined record, MAST report, and communication
passport, which also refer to any challenges they may experience in functional life skills and independence. Communication passports, combined records, and progression grids
evidence the practical strategies and approaches used to support each autistic student in becoming more independent and developing daily life skills, with the skills achieved also
referenced on their personal Independence Plus framework. All students are baselined in September to ensure that the school has a good understanding of the student's current
academic, social, and personal development skills. Once the information has been gathered, SLT meet with each staff member to complete a student progress grid which analyses their
strengths and support needs. From these meetings, staff develop a bespoke package of support for each student, which is recorded in their personal documentation.

The support provided to each autistic student in helping them become more independent and to develop daily life skills is regularly reviewed with the student and their circle of support
so that any necessary changes can be made and positive outcomes celebrated. The Quality of Life (Qol) framework is a strengths-based model used by the school to support the
positive development of the whole child. The framework “ensures a commitment to support every student's academic and wider needs, ensuring that there is a co-production of goals
and measures of success with families.” As part of the QoL process, each student is designated a keyworker who is available to offer personalised support. In interviews, staff shared
examples of how the Independence Plus framework, used to frack progress in 10 key areas, has been broken down into half-termly focuses which aim to support students in developing
key skills linked to their specific EHCP targets. Students all have access to their Independence Plus framework, allowing them to RAG rate their confidence levels and record evidence
towards their personal goals.

In interviews, staff were confident in discussing how they support autistic students in becoming more independent and developing daily life skills and the progress that has been made as
a result of their support. Weekly Qol lessons place an emphasis on students developing key life skills, with the curriculum involving community access, travel training, cookery, shopping,
self-care, and other key functional and independence opportunities. Staff described how generally around 75% of year 11 students fransition to college, which has been further
supported by the school building positive links with local providers as part of their year 10 and 11 curriculum offer. Staff described how the school’s sixth form is available to support
students who are not ready to leave school at that time, giving them additional fime to access additional qualifications and/or develop a range of independent skills in preparation for
life. Staff evidenced the personalised approach of the sixth form curriculum, with one student accessing driving lessons in school time as part of their personal independence curriculum.

The school has a supportive approach to transitions, using staggered approaches, social stories, and adapted timetables to support students in successfully fransitioning into the school.
In interviews, families also highlighted the success of these processes, supporting their child to make successful transitions back into education, particularly for students who have been
out of education for a number of years.

Case studies describe the personalised approaches used to support individuals in becoming more independent and developing daily life skills. The school described the positive
outcomes achieved from working alongside an optician who set up practice in the school, leading to more students accessing appointments and glasses as a result. The school’s
curriculum places an emphasis on students having the opportunity to develop transferable functional skills to support them in engaging with learning. During interviews, staff described
the positive outcomes achieved by students in this area, with staff sharing positive examples of students tfransitioning back info mainstream schools having developed these key skills and
personal strategies.
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Key outcomes identified from observation/review of key activities:

During all observations, each autistic pupil was supported to understand what was going to happen now and what they were required to do by activities and tasks being presented
within a structured framework, reinforced by visual prompts. Across school, pupils were seen to have access to a variety of strategies, differentiated around their personal skills and
preferences. In lower school, staff used visual fimetables, now and next boards and white boards to share the structure and content of lessons and expectations around tasks. Within
upper school, pupils have access to class and individual fimetables alongside learning objectives and task breakdowns, which were shared within lesson PowerPoints. On form notice
boards, pupils also had access to their personal class calendars, sharing information about upcoming changes, events and dates to the school schedule.

In all observations, where appropriate, autistic pupils had access to non-verbal prompts and reminders to help them to complete each step of a task as independently as possible. Within
all observations, pupils were observed accessing tasks and their work independently, supported by writing frames and clear expectations shared by staff on their interactive boards.
Where particularly good practice was observed, within a KS4 English lesson, the staff member used a structured PowerPoint to breakdown tasks and activities for pupils, showing an
example of the task with clear guidance alongside.

The environment across school has been set up to enable autistic pupils to develop independence skills, using the SPELL framework to inform this. There is a graduated approach to
independence with pupils in lower school having access to personal draws and cupboards; whereas pupils in upper school have personal lockers for their belongings and IT equipment.
Careful consideration has also been given to the signage and the visuals in place across the building, supporting pupils fo transition as independently as possible, with classroom doors
also including a classroom timetable to further support independence. In discussions with a group of pupils, pupils appeared to have a good understanding of the SPELL principles,
highlighting elements of the approach which have supported them.

During observations, staff appeared to provide the right level of support to enable each autistic pupil fo experience a sense of completion and success, whilst helping them develop skills
of self-reliance and resilience. Staff across school had high expectations around behaviour, engagement levels and independence, with pupils given regular opportunities to fry activities
before being offered additional support. Although staffing ratios in classes are high, staff didn’t offer too much support for pupils but rather checked in to further gauge pupils’
understanding of the task. This was particularly evident in a life skills session, where pupils had planned and were cooking their own menu having previously budgeted, written shopping
lists and shopped.

Within all observations, each autistic pupil was supported to actively express preferences, make choices and take decisions. Across all observations, pupils appeared confident to express
their views when planned into lessons or as part of structured or social group sessions. Pupils appeared to have a good understanding of their personal needs, and a confidence which
allowed them to communicate this to staff, or access resources independently when needed.

Within all observations, each autistic pupil was provided with opportunities to consolidate and develop daily functional skills, with key QoL focuses highlighted through lesson planning.
Within each classroom, staff have intfroduced tea and toast making facilities for pupils, which is available to them in the morning and during break. Pupils also have life skill's lessons as
part of their weekly timetable, with pupils in one lesson observed planning, shopping for and cooking a two-course meal of their choice. During the assessment a number of classes were
out accessing community activities including a pantomime, college placements and trips into the community, all of which had a focus linked which linked back to the QoL framework.
Staff’s planning, which was shared during the assessment observations, also refers to the QoL targets which were an intent of the specific lesson.
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Key outcomes identified from personal support documents and staff discussions:

When an initial consultation comes into the school for a new child, the school’s MAST works collaboratively to review their needs, with a particular focus on academic, communication,
and sensory needs. The school has a new OT (Occupational Therapist) who is due to start af the school in the new year, having had a vacancy after the previous OT left. A member of
the MAST described the role of the OT, providing universal, targeted, and specialist support to students across the school through training, assessments, and interventions.

Sensory experiences and activities which have a positive impact are identified and recorded on each student’s communication passport. MAST reports also refer to the sensory needs of
students, gathering this information from students, their families, and through observations. In interviews, staff described how they aim to empower students to develop an understanding
of their sensory needs through the curriculum and through targeted sessions, aiming to empower them to understand and take ownership of their personal needs.

MAST reports and students' communication passports also refer to the challenges that each autistic student may experience in sensory processing, as well as practical strategies and
approaches which can be used to support them in their regulation. During informal conversations, students appeared aware of their own sensory needs and strategies, with one student
referring to the SPELL approach and how the SPELL classrooms support them to engage in their learning.

The support provided helps individuals regulate sensory input are is reviewed with the individual and their circle of support so that any changes can be made, if necessary, and positive
outcomes celebrated. Parents evenings provide an opportunity for parents to visit the school and meet with classroom staff, with the MAST also available during these events. In
interviews, staff described how they regularly update communication passports with students to ensure that they are a true reflection of their support needs. The senior leadership team
also described the positive impact of the termly teacher meetings and the strategic wellbeing group, providing a forum for staff to identify any additional support needs of students.

There are a number of specialist therapy spaces across the school including a therapy room containing vestibular and proprioceptive activities, and a sensory room containing specific
regulation equipment and adaptable lighting. The school’s large sensory field contains a range of different sensory exploration or regulation activities, including swings, sensory gardens,
gym equipment, quiet areas, and bikes. During interviews, staff described how the sensory field is regularly reviewed and updated throughout the year with specific input from students,
which was also evident in school council minutes/agendas.

In interviews, staff were confident in talking about how they support autistic students to regulate sensory input and the progress which has been made as a result of their support. Staff
described the variety of supports implemented across the school to support students to access sensory circuits, with resources infroduced onto corridors to support students to structure
and take ownership of their own regulation. In interviews, staff described how some students access sensory diets throughout the day, which was also evidenced in shared sensory
profiles and diefts.

Case studies highlight personalised approaches to support sensory regulation. During the assessment, the exams officer explained adaptations made to exams and rooms, using mocks
to ensure students' comfort, which positively impacted engagement and reduced anxiety. The school regularly reviews and updates strategies, including programmes to expand diets
and encourage eating on-site, working with families for home implementation. The success of the boxing group was also shared, providing alternative regulation activities for students at
home and in the community.
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Key outcomes identified from observation/review of key activities:

Within all observations, autistic students had access to sensory activities that they appeared to find enjoyable or relaxing. Within lessons, students were observed accessing fidgets,
adapted seating, putty, chews, and other personal resources while remaining engaged in their learning. Staff have also adapted quiet rooms, which are attached to the classrooms,
and some students were seen accessing their lessons from these spaces. On the school grounds, in the school's sensory field, students were observed using the gym equipment, swings,
and sensory areas during regulation fime, break, and lunch. During interviews, staff evidenced how student voice has been used to inform the activities available to students, with the
school recently intfroducing an additional bucket swing for students.

In all observations, autistic students were supported to tolerate a range of sensory experiences within a safe and secure context. The environment across the school is low arousal and
structured, with careful consideration given to ensure that it is in line with SPELL principles, as referenced by students as well as staff. Corridors are particularly spacious and were seen to
be well used by the students when they needed a break or access to a sensory circuit. Each classroom has a consistent teaching wall painted a different pastel shade from the rest of
the class, and classrooms are free from clutter. Across all observations, staff's approach was low arousal, which led to classes and lessons feeling predictable and safe.

The environment across the school has been adapted to support autistic students in self-regulation, with students having access to specialist resources and rooms as required. The school
has a sensory room for regulation and relaxation, as well as a therapy room used for more active regulation. Staff have also infroduced distinct areas for students to access sensory
circuits in the corridors, with one primary student seen leaving his classroom and accessing the activities using his own sensory diet resources and timer. Although these resources are
readily available in the corridors, the school should continue to explore systems that could be introduced to support students to be more independent in their regulation when accessing
the therapy room, creating visual systems to support them in identifying appropriate activities and understanding their regulation.

In all lessons, each autistic student was supported to regulate sensory experiences that could interfere with what they are trying to do or cause them discomfort. Where students do not
feel able to access the classroom, staff have developed sensory rooms and small workrooms/areas around the needs of classes or specific students. In upper school, these breakout
spaces included soft seating, sofas, and alternative workspaces, whereas in lower school, these included more regulation tools and activities.
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Assessment findings - completed by the assessor

Key outcomes identified from personal support documents and staff discussions:

Communication passports and MAST reports focus on the wellbeing and quality of life of each autistic student, actively reflecting their likes, dislikes, and what matters to them.
Communication passports also identify factors that might cause each autistic student to become anxious, stressed, or upset, alongside practical strategies and approaches used to
support each autistic student in maintaining their emotional wellbeing, self-esteem, and safety. Currently, the school does not have any students who require an additional behaviour
support plan, but in interviews, staff described how each staff member receives annual fraining in Team Teach, which places an emphasis on staff providing proactive and positive
support.

The support provided to each autistic student, to help them maintain their emotional wellbeing and engage in a range of rewarding and meaningful activities, is reviewed with the
autistic person and their circle of support so that any necessary changes can be made, and positive outcomes celebrated.

There is a graduated approach to wellbeing support across the school, with the MAST gathering key information from a range of sources, including information from the safeguarding
team, CPOMS data, and staff referrals. Once staff make a referral for additional support, the MAST offers a consultation to build a full picture and introduce appropriate strategies and
approaches. The MAST also described how they aim to be visible, supporting staff by modelling approaches and building positive relationships with staff and students by being integrated
intfo the school day. The school has an assistant psychologist who is part of the school's MAST. As part of their role, the assistant psychologist works 1:1 and/or informs targeted support for
a specific caseload of students, working flexibly to support their engagement in the sessions.

The school’s mental health and wellbeing lead provides support packages for a caseload of students based on their mental health needs. Sessions may be delivered around a specific
identified area by the ELSA staff or assistant psychologist, or students may access more universal support, such as lunchtime clubs, mindfulness, and/or calming sessions. The mental health
lead also works as part of the school’s safeguarding feam and frust’s safeguarding team, supporting them to strategically reflect on their practice and inform support. The school recently
infroduced the My Happy Mind programme, which is a curriculum aimed at supporting students to develop resilient, balanced, and happy minds. As part of the programme, students
participate in weekly sessions supporting them to explore their brain and practise regulation activities. Through the curriculum, students also learn about the Zones of Regulation
programme, supporting them to understand and communicate around regulation, as well as identifying personal toolkits.

In interviews, staff were confident in discussing how they support autistic students to maintain their emotional wellbeing and self-esteem and take part in a range of rewarding and
meaningful activities, including those that develop their social inclusion. During an interview, staff described the positive impact of keyworker sessions, supporting students and families to
have a point of contact for advice, support, and reflection on their progress. Staff described the various adaptations made to keyworker sessions, ensuring that students can access the
support in a way that best meets their needs.

Each week, to celebrate the positive outcomes achieved by students, the school hosts a celebration assembly which includes a number of awards for academic as well as personal
development achievements. The school also has a reward shop where students can earn points during the week, frading them in for an award of their choosing or saving these up to
collect vouchers or larger rewards.
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Key outcomes identified from observation/review of key activities:

Within all observations, each autistic student presented as feeling safe, calm, and at ease. Proactive and preventative strategies are in place and often accessed by students
independently, which appeared to avoid anxiety, confusion, or distress from occurring or escalating. Restrictive practices were not observed, and staff described how no students
currently have a behaviour support plan in place that would include restrictive measures.

In all observations, autistic students appeared to be supported to understand and regulate their emotions. Students were regularly observed being confident to discuss their emotions
with staff, accessing regulation activities including meditation, fime in the quiet room, or independent time on the sensory field. Although it was not observed, staff described how the
Zones of Regulation is delivered through the curriculum, alongside Social Thinking, which is used to support students to create a personal toolkit and understanding of their emotions. In alll
classes, a Zones of Regulation information sheet was on display to students, alongside rewards charts and behaviour monitoring systems, as appropriate. Although the Zones of
Regulation and the behaviour monitoring system were consistently on display in each classroom, these were not referenced by staff during observations. While there weren't any missed
opportunities to reference the displays, staff should continue to explore the crossover and need for the behaviour system alongside the rewards system and Zones of Regulation
programme.

The environment across the school is maintained and adapted to support the well-being of autistic students. Staff have created a range of breakout spaces that students were seen
accessing if they felt overwhelmed or just needed some regulation time. In informal discussions with students, they were confident in talking about autism and what it meant to them, with
some of the older students also describing how they used SPELL principles when designing their Christmas displays.

In all observations, autistic students were always treated with dignity, status, and respect and were provided with meaningful positive feedback, which appeared to boost confidence,
self-esteem, and self-worth. In all observations, staff’s relationships with students appeared positive, which was particularly evident during break and lunch, where students and staff were
regularly observed going for walks around the sensory track, engaging in small talk and banter. This was also the case within the classroom spaces, which are also open to students during
this time. Within lessons, staff regularly provided positive feedback to students on their work, individually and as a class, appearing to support them in achieving a sense of completion
and achievement, with consistently high standards and expectations of teaching and learning. Students were also given the opportunity to celebrate positive outcomes as a school, with
a table of awards shared in the main reception and positive achievements also celebrated on an interactive screen.

In all observations, each autistic student appeared engaged in a range of activities that they found fun or interesting. Within all lessons, students appeared motivated in their learning
and confident fo engage in group discussions, sharing opinions and answers. During unstructured time, student voice has been used to inform the activities in which individual students
can parficipate, with one student having large jigsaws in his form room that he accesses at breaks and lunch. In interviews, staff described how they adapt the curriculum around the
likes and interests of students, utilising links to different colleges to expand their curriculum offer and ensuring students have regular opportunities for community trips, such as outdoor
adventurous activities. Staff described how they have adapted their celebration days based on feedback from students, with the students choosing to infroduce the May the Fourth (Star

Wars Day) celebration day each year.

In all observations, autistic students were encouraged to enjoy the challenge of trying out or learning a new activity or skill. Throughout observations, staff had high expectations of
students' behaviour and work completion, with academic challenges and next steps being regularly offered o students. One example of this being done particularly well was observed
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Survey ratings

Version one Version two
Number surveyed Number of responses Number surveyed Number of responses
81 57
Question No Sometimes Yes Question | do not Poor Ok but could Good Excellent
know be better
The help | get is good. 1 17 39 The support | get is:
Staff know what | find hard 3 3 31 Question I do not Never Sometimes Often Very often
and what | am good at. know
staff ask me how best 4 28 25 Staff understand my skills, challenges
they can help me. and what my autism means to me.
?TOff h.elp me fo do things 7 31 19 Staff ask me about how best to
in my life that | want to do. support me and act on what | tell
them.
Who filled in the form? Number Staff help me do things that | enjoy

doing and that are important to me.

51 Staff help me o set and achieve

I did by myself. important goals in my life.

| did with support. 6

A friend or family
member.

A member of staff.
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Comments included in surveys:

ID Responses

1 i do not get optimal support from staff and i henceforth fall behind in lessons -
2 its alr.

3 I Am Happy With Support | am given

4 its cool not harry 0iéu8757456532345

5 Freya Grace Buxton

6 nothing

8yesiam

9 go ask liberty for a higher budget will you?
10 yrhjhutnoniewhgrajkmfdhgewrg

11 1like school it's fun

12

Additional relevant information:

In interviews, staff described how autistic students are actively engaged in determining how they are supported, what activities they take part in, and what goals they are working towards,
according to what is appropriate for their age and capacity. The school supports the students to attend any reviews or, if they choose not to attend, students can complete a review form
to ensure that their voice is used to inform their support. Communication passports are owned and informed by the students, supporting them to play an active role in their support, which is
shared with staff across the school.

Students are given opportunities to develop positive relationships with their keyworkers. Keyworker sessions are available to students on an as-needed basis, with some students preferring
more planned sessions and others more informal. Students are surveyed once a year, and as part of the survey, the school explores the effectiveness of the keyworker system, ensuring that
all students have someone they can go to when needed.

Student voice is evident across the school, with students informing the development of outside spaces, sensory areas, and clubs. The school has a school council that appears to play an
active role in the school’s development. School council information is available for all students and staff to read in a communal area, which includes the minutes from the meetings and
the next agenda items. The council’'s current project is around refreshing the outside equipment, with students involved in all elements of the project, including the design, budgeting, and
planning. Staff also described the positive outcomes achieved by previous projects, including phone safes and a use of devices policy, which students were engaged in creating alongside
SLT.

During the assessment, staff shared the results from a recently conducted survey which showed how students are given opportunities to reflect on their school and support, with the large
majority of these responses being positive. Feedback from autistic individuals was obtained from 57 completed surveys, which are found on the previous page of this assessment report. The
lowest number of positive responses was to the question, ‘staff help me to do things in my life that | want to do.’ To address this, staff should consider how they support students to
understand how the school supports them in this area, potentially through more focused keyworker sessions or by referencing this in the communication passport.
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Survey ratings
Number surveyed Number of responses
81 74
Question Poor Ok but could | Mostly good | Always good
be better

The support my relative is given is... 3 3 11 57

The understanding that staff have for my relative's autistic needs is... 3 5 9 57

The way | qm kept informed and asked my views about how my relative is 4 3 19 48

supported is...

The advice | getf from the service on how to help my relative is... 5 3 16 50

Page 65




Avutism Accreditation assessment

Feedback from families, carers and/or advocates National

| Autistic
Society

Assessment findings - completed by the assessor

Comments included in surveys:

ID Responses

1 Whilst this school does try to support my child, their communication is poor, despite raising this formally it still continues. They are very good at bringing to light my child’s
struggles but quick to brush off their triumphs!

2 #### is doing really well at school | can not praise the staff enough. He can be challenging and they have found ways to work around this and see his strengths when we ar
win a world who only see his differences

3 could do more around delevloping healthy friendships and relationships

4 The school appears to have a limited understanding of autism and unwillingness to listen to parents or take an individualised approach.

5 My child has not been at Church Lawton long however there is already a notable difference in him. At Church Lawton he is engaging with every lesson and is enjoying learning
again after years of learning in a corridor or not learning at all at his old mainstream school. | believe Church Lawton will allow my son to achieve his full academic potential.

6 | have two children at Church Lawton School and their lives have dramatically changed for the better since moving to that school. | had two school phobic children in
mainstream education, one of whom was expressing thoughts of not wanting to be alive and the other who was always sad. Since starting at Church Lawton, because of the
environment, understanding and desire to support the children, my children have transformed into happy children who always look forward to going to school. | can’t speak
highly enough of the staff at Church Lawton.

Additional relevant information:

In interviews, staff described how family, carers, or advocates are supported and involved where appropriate. Family members are all invited to their child’s review, supporting them to play
an active role in their support. All families are actively engaged in the QoL programme, with families surveyed once a term to gather their views and information about their child’s current
independence levels.

The school achieved the Leading Parent Partnership Award in 2024, and staff described how they regularly invite parents intfo school as part of parent forums. Families are also regularly
invited into school to celebrate successes and achievements, including parents' evenings. Parents are also invited to adventure learning sessions, supporting them to build confidence in
accessing the community and activities alongside their child.

The school discussed how they use the QoL survey to identify any family support needs, signposting families to external agencies and support as required. During interviews, staff also
described how they have completed home visits to support students in building relationships and re-engaging with education.

Feedback from family members, obtained from two interviews with parents and 74 completed surveys, shows that 92% feel the support their relative receives is good or always good, with
89% answering that staff's understanding of their relatives’ needs was good or always good. In interviews, the two family members highlighted the school’s “life-changing” support for their
relative and the whole family, supporting their child to re-engage with education and develop friendships. Both families highlighted the particular positive outcomes achieved through the
individualised fransitions. Although the majority of comments and responses about the school and their support were positive, the school should review the comments left by families and
consider further supporting families to understand the communication mediums and systems available to them.
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Topic What the provision does particularly well: What the provision could develop further:

« Staff skilfully and effectively used naturally occurring opportunities to
socially interact with pupils, regularly joining them on walks.

Social * As well as facilitating social opportunities outside of the school, on visits
communication, into the community as part of life skills, college placements and adventure
interactions learning, the school also regularly invite external visitors from a range of
and relationships: industries into the school.

¢ Within lessons, staff regularly planned in opportunities for pupils to take
part in structured and purposeful social skills activities.

* There is a graduated approach to independence with students in lower
school having access to personal draws and cupboards; whereas pupils in
upper school had personal lockers for their belongings and IT equipment

« Staff across school had consistently high expectations around behaviour,
engagement levels and independence, with students give opportunities
self-reliance: to try activities before being offered additional support, even when
staffing levels were high.

- Qol/life skills lessons provide opportunities for students to develop a
range of key life and independence skills, with a focus on their next steps.

Functional skills and

¢ Within all observations, autistic pstudents had access to sensory activities | « Continue to explore systems to support pupils to be more independent in their

which they appeared to find enjoyable or relaxing, many of which they regulation when accessing the therapy room. Members of the MAST described

could access independently whilst engaged in their learning. plans to infroduce a visual systems to support pupils to further understand their
Sensory ¢ The environment across school is low arousal and structured in line with regulation and identify appropriate activities, as already developed on the
experiences: SPELL principles, which was referenced by students as well as staff. corridor

« Staff have introduced distinct areas for students to access sensory
circuits in the hallways, with one student seen to leave his classroom and
access the activities using his own sensory diet resources and timer.

« Staff described how they aim to build confidence and empower pupils | - Although the Zones of Regulation and the behaviour monitoring system was on

to articulate their own needs, which was commented on by families and | display consistently in each classroom, these were not referenced by staff during

observed in observations. observations. Although there weren't any missed opportunities to reference the
Emotional . Reloﬁonships be’rv@en sfoff and students wosvolwoys positive and across | displays, staff should continue to explore the cross over and need for the
wellbeing: all observations autistic pupils presented as feeling safe, calm and at ease. | behaviour system alongside the rewards system and Zones of Regulation

* Within all lesson, students appeared motivated in what they were programme.
learning and engage in group discussions.

- Social thinking and the Zones of Regulation programme have been
freaded through the curriculum, rather being taught explicitly in lessons.
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Topic What the provision does particularly well What the provision could develop further
« Student voice appears to play a cenfral role in the school’s * The lowest number of positive responses was left to the question ‘staff help me
development, with staff and pupils sharing various examples of this in to do things in my life that | want to do.’ To address this, staff should consider how
action. they support students to understand how the school support them in this area,

Consultation » Students are given opportunities to develop positive relationships with which could potentially be through more focused keyworker sessions, or by

with autistic their keyworkers. Keyworker sessions are flexible and are available to referencing this on communication passport.

people: students as and when needed, with some students preferring more

planned sessions.

» Keyworkers aim to build positive relationships with families, with » Although the large majority of responses about the school and their support
keyworkers offering weekly contact to families in a way which best meets | were positive, the school should review the comments left by families and

Consultation with their n'eeds. N ' o . consider furfher-suppor’rmg fomllles to understand the communication mediums
* The impact of the positive and supportive staff team was highlight in and systems which are available to them.

the families, carers
and/ or advocates
of autistic people:

both interviews and survey responses.

¢ The large maijority of survey responses and comments were positive
about the school and their support. 92% feel that support their relative
receives is good or always good

* In all observations, there were consistently high standards and expectati | * Continue to reinfroduce and refine the electronic systems to support staff and

* The service has developed positive links with external providers, students to capture evidence on the independence framework.

supporting the students to access additional courses in practical areas ¢ Infroduce the electronic survey system for families to replace the current

and enabling the school to broaden their curriculum offer. paper-based system. Staff described how they have made the survey available
* Adventure Learning opportunities were highlighted as a positive online with the aim of increasing feedback and family participation in the QoL
experience by staff, families and students. process.

* Detailed keyworker training is incorporated into staff's induction
package, ensuring that they have a good understanding of the role.

* Weekly wellbeing and safeguarding meetings enable the school to
strategically plan and implement support. The MAST team work
collaboratively alongside these meetings to inform practice across school
through training, modelling and consultations for staff.

* There are a range of wellbeing activities and events aimed at supporting
the ongoing wellbeing by staff and students throughout the year.

Other areas:
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What happens at the end of the assessment?

At the end of the assessment, the consultant will arrange a meeting to give you verbal feedback.

The consultant will feed back on what the service does well and what it could consider developing further. The consultant will also summarise
findings from the surveys.

The consultant cannot comment on whether you have met the criteria for Aspiring, Accredited or Advanced status as this is not their decision.
The consultant will complete an Assessment report which will be submitted to the Accreditation Awards committee.

Within a month of the completion of the assessment, you will be informed by email of the Committee decision - whether you have been
awarded Aspiring, Accredited or Advanced. This will be based on our award criteria.
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Section five

Committee decision and next steps -
Completed by the quality manager on behalf of the committee

Committee decision: Date of committee decision:
Advanced 24/01/2025
Comment:

The Autism Accreditation Committee found clear evidence from the report that staff have a robust working knowledge of evidence-informed approaches associated with
good autism practice. They can adapft these specialist approaches so that support is highly person-centred and tailored to individual abilities, interests, preferences, and
challenges.

Each autistic child and young person develops skills in communicating and socially interacting with others. They become more confident in carrying out tasks independently
and in being empowered to make their own choices, which helps them to have greater control and self-autonomy in their lives. They enjoy an increasing range of sensory

experiences whilst developing regulation strategies to help them avoid sensory overload.

Support enables autistic children and young people to take part in activities that are purposeful and engaging, promoting their emotional well-being and social inclusion.
Proactive and preventative strategies are employed to help each autistic individual avoid anxiety or distress and to help them understand and regulate their emotions.

Case studies submitted by the school describe some of the initiatives taken by the service to improve practice, such as the upskiling of feaching staff, the delivery of outreach,
and the implementation of safety plans. Case studies also identify the impact that programmes of support have had on the quality of life of individuals.

Whilst some relatively minor areas for development are identified, the Committee considers these as opportunities to build upon existing good practice and do not detract
from what the school is already achieving in terms of positive outcomes. The Committee therefore concludes that the school should be given an Advanced award.

Congratulations for demonstrating standards of excellence in supporting autistic young people.
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Maintaining and progression

Once you have agreed terms and conditions, you can expect to receive your certificate and logo. You can continue with your current Autism Accreditation
plan or amend it by increasing or reducing the number of consultation visits.

Please contact your consultant to discuss your options.

You will also be asked to complete an online survey about your experience of the process. Your feedback is very important to us so please take the time to
complete it.

You can expect to receive a final version of your assessment report and the date and level achieved will be published in our directory. We do not publish the
assessment report but you are welcome to share or publish it if you want to. You may wish to share or publish a sample of the report, rather than the full
manuscript. We are happy for you to do so but request that this is done in a way which does not misrepresent our findings, for example, by only publishing
what we found you do well without acknowledging that we may have also identified some areas of development. If you are not sure what would be
acceptable, please feel free to ask.

We recommend that you undergo another assessment in three years' tfime to show that you have maintained standards or progressed to a level where you
can be given a higher award. You can request an earlier reassessment if you don’'t want to wait this long.
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Applying for Beacon Status

If you have achieved an Advanced Award, you can now apply for Beacon Status. This is awarded to provisions which in addition to providing consistent
high quality support to autistic people, share their knowledge and understanding of good practice with families, external professionals and the local
community. Application forms and guidance on applying can be found on the Accreditation membership page. Please read this guidance carefully.
Completed forms should be returned to the Autism Accreditation Quality Manager a

Stephen.dedridge@nas.org.uk.

The Panel can award Beacon Status if the application form provides clear evidence that the provision carries out exceptional work that has had a significant
impact on how:

. families understand and support relatives who are autistic

. other professionals understand and work with autistic people, including helping them to appreciate the personal experiences of autistic people

. the local community or members of the public understand and work with autistic people; autistic people are socially included within their community
. the provision conftributes to developing knowledge and understanding of autism, for example, by contributing to research.

The application form should also explain how the provision works in partnership with autistic people. Beacon Status will be withheld if the provision
requires improvement in meeting statutory requirements.
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About the National Autistic Society

The National Autistic Society is here to transform lives, change attitudes and
create a society that works for autistic people.

We transform lives by providing support, guidance and practical advice for

the 700,000 autistic adults and children in the UK, as well as their three million
family members and carers. Since 1962, autistic people have turned to us at key
moments or challenging times in their lives, be it getting a diagnosis, going to
school or finding work.

We change attitudes by improving public understanding of autism and the
difficulties many autistic people face. We also work closely with businesses,
local authorities and government to help them provide more autism-friendly
spaces, deliver better services and improve laws.

We have come a long way but it is not good enough. There is still so much to
do to increase opportunities, reduce social isolation and build a brighter future
for people on the spectrum. With your help, we can make it happen.

The National Autistic Society is a charity registered in England and Wales
(269425) and in Scotland (SC039427) and a company limited by guarantee
registered in England (No.1205298), registered office 393 City Road, London
EC1V 1NG.
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Are you happy at school

Don’t Know

Agree

Strongly Agree
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Are Lessons Interesting? '

Are your school lessons interesting

Strongly Agree
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Lessons about RSE

Are lessons about relationships, safety and how you behave useful

Don’t Know

Strongly Disagree

Disagree
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Do you know what to do
if you feel unsafe at School
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Do you know what to do if someone makes you feel unsafe at school

Don’t Know

Strongly Disagree

Agree

Strongly Agree _
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Recommend this school?

Are you likely to recommend this school to other parents

3
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Information about Progress

You are given information with regard to your childs learning progress

Don't know I
Strongly disagree
Disagree

Agree

Strongly AgreE/Agree _
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Information at EHCP Review '

You are given useful information at your child’s EHC review
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= Agree
= Disagree
87%

Strongly disagree
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Staff understand
my Child’s needs

You are confident that the staff understand the needs of your child
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	Text1: Church Lawton School
	Text2: 28514
	Text3: 4th-6th Dec 2024
	Text4: Jonny Knowles
	Text5: Joanna Barnes
	Dropdown6: [Advanced]
	Text8: Church Lawton School is a specalised provision for pupils with from 4 years until 18 years with a diagnosis of Autism.
	Text9: 81 pupils on role
	Text10: All pupils are autistic and other comorbiditie
	Text11: Reception- 1

Primary- 19

Middle school- 18

Secondary-40

Sixthform - 3

Most pupils working at age related. However, some may follow a different pathway such as Functional Skills, BTEC, GCSE's. All pupils verbal
	Text12: Ofsted-16th and 17th November 2022, rated Good across all areas
	Text13: Main approaches:
Communication- Blank level questionning, visual timelines, SALT support, SALT interventions, social explorers, ELSA
Self reliance- SPELL, Quality of life, Life skills, OT input, Assistant Ed Psy input and interventions, Visual timetables, lockers, personal space (quiet rooms)
Sensory- OT support and interventions, Sensory room, Therapy room, Sensory field- gym equipment, sensory foot path, outdoor covered areas, pods, social areas, - classroom areas- quiet rooms, fidgets / self regulating equipment- weighted blankets and other sensory resources, sensory circuits, movement breaks.
Well being- zones of regulation, Mental health lead, Well being specialised team, Dog therapy, Postive reward systems, key workers, MAS team support
	Text14: Our staff are knowledgeable, experienced and committed to the best quality education to students. Everyone who works at Church Lawton School is trained in working with children on the autism spectrum. We are a close-knit team, and we work together every day, sharing our expertise and observations to make sure that students is happy, thriving and learning well. We fully integrate our speech and language therapists’ programmes into students’ teaching and learning so students will make continual QOL with exactly the support they need.

-The school has comprehensive induction procedures for all new staff regarding educating and supporting educating autistic students. All new staff access an autism specific induction programme (including introduction to autism; autism and communication; OT provision/ Sensory processing; Understanding and supporting behaviour).

-Staff are supported to understand maintaining learning environments which are low arousal, predictable and well-organised according to ‘structured teaching’ principles.

-The need to provide tools and strategies to help students regulate sensory input (such as sensory items and movement breaks), to adapt verbal language and use visual supports.

-As well as accessing a curriculum which mirrors that offered in mainstream schools, students also access a Quality-of-Life Curriculum and can access a Well-Being support programme.

-The school provides onsite speech and language therapy provision, occupational therapy and education psychology. The school also has a therapy dog.

-Staff are trained in Team teach level 1 and some level 2 positive behaviour management. The Zones of Regulation curriculum is well established as a whole school approach in helping students gain skills in consciously regulating their actions.

A range of other approaches are employed on a person-centred basis including Social Thinking, Social Stories and Comic Script Conversations

A transdisciplinary approach is taken to the delivery of continuous professional training with therapists working closely with academic staff in delivering the professional development programme.

The impact of this initiative is the school wide adaptation and integration of the SPELL approach and the confidence and knowledge base of the staff to ensure its success

As a result we have seen progress for all pupils and this is documented in a now well-developed recording system.

Furthermore, we have seen;

Improved levels of pupil engagement

Improved positive engagement from pupils

Improved positive relationships with peers

Increased levels of independence

Over 75% of pupils at school made at least good academic progress as a result of this initiative.

Impact

The school has comprehensive induction procedures for all new staff regarding educating and supporting educating autistic students. All new staff access an autism specific induction programme (including introduction to autism; autism and communication; OT provision/ Sensory processing; Understanding and supporting behaviour).

Staff are supported to understand maintaining learning environments which are low arousal, predictable and well-organised according to ‘structured teaching’ principles.

The need to provide tools and strategies to help students regulate sensory input (such as sensory items and movement breaks), to adapt verbal language and use visual supports.

As well as accessing a curriculum which mirrors that offered in mainstream schools, students also access a Quality-of-Life Curriculum and can access a Well-Being support programme.

The school provides onsite speech and language therapy provision, occupational therapy and education psychology. The school also has a therapy dog.

Staff are trained in Studio 3 positive behaviour management. The Zones of Regulation curriculum is well established as a whole school approach in helping students gain skills in consciously regulating their actions.

A range of other approaches are employed on a person-centred basis including Social Thinking, Social Stories and Comic Script Conversations

A transdisciplinary approach is taken to the delivery of continuous professional training with therapists working closely with academic staff in delivering the professional development programme.

The impact of this initiative is the school wide adaptation and integration of the SPELL approach and the confidence and knowledge base of the staff to ensure its success

As a result we have seen progress for all pupils and this is documented in a now well-developed recording system.

Furthermore, we have seen;

Improved levels of pupil engagement

Improved positive engagement from pupils

Improved positive relationships with peers

Increased levels of independence

Over 75% of pupils at school made at least good academic progress as a result of this initiative.
	Text15: Before being placed at CLS pupils are meet by the MAS team who complete a range of inital assessment, which includes 'my perfect school' and also a short session in a classroom this is to ensure we can meet the pupils needs.
The school plans transitons around the needs of each pupil and then we create a transition plan to support the pupil to transition to their new setting. This can inlcude a phased transiton for the first 2 weeks until they are attend on a full time basis. Some pupils require a more bespoke approach and this is offered.
The school's Quality of Life (QoL) framework allows the school to take a deep dive into the needs of each individual and their families. The major objective of the framework is to ensure that the school plan each child's education carefully and cohesively, shaping each student's provision around their EHCP and agreed developmental goals. As part of the programme students are assigned a keyworker who provides social, emotional and academic support. This is the key contact for parents.
Person centred documentation is located on the school system and all staff have access to the information. Each student has a Combined Record (My Progress Ability Profile) which contains all of the key information, strategies and targets for each individual. The Combined record is managed by the student's form tutor who formally reviews the information each term.
The school's MAST (Multi Agency Support Team) also add to the Combined Record to ensure that the information within the record reflects the information from SALT and OT assessments, observations and interventions. EHCP are reviewed annually and targets reviewed termly.

	Text16: We recognise a child’s strengths and teach them learning skills that they can build on throughout their education and beyond. We help students to minimise barriers, to understand their own challenges, to adapt to and accommodate change, and to develop strategies to help them through every stage of life. We inspire students about school and learning. We help our students to acquire knowledge and skills that prepare them for goals such as further study, employment, and independence.

We encourage students to achieve nationally recognised accreditations and qualifications. We use the very best teaching practice to give our students the ambitious and full education they deserve. We base our approach on the National Autistic Society’s 50 years of educational experience and research; everything we do is backed by evidence.

From the very start we focus on ensuring that students have a secure knowledge of the core subjects of maths, English and science. By the time they move into our middle and secondary classes, we focus increasingly on the areas our students are particularly interested in such as sciences, ICT, textiles, photography and art.

We deliver a complete curriculum from Year 7, including history, geography, RE, food technology, art and design, modern languages and Personal, Social, Health and Economic

(PSHE) education. In everything we do, we emphasise social, moral, citizenship and life skills, encouraging students to do well and to make a positive contribution to their community.

We open up opportunities for students to learn beyond Church Lawton School, whether by helping them to take part in some lessons or activities in another school or college, or by preparing them to transfer fully when they are ready.

We are an Adventure Learning School, using the principles of learning through adventure in school and in urban and wilderness environments. We promote active and adventure learning. Hiking, biking, climbing and skiing enhance students’ intellectual, physical, and social development. Not only do students learn to work together when experiencing an outdoor adventure, but they are also provided with opportunities to learn important life skills, such as a sense of responsibility. By being given a challenge, which an outdoor adventure can provide, students can learn to overcome their fears and become more independent. The sense of accomplishment they feel at the end of their adventure helps to build their self-esteem and confidence

Our curriculum encourages students to overcome barriers to their learning, to develop coping strategies, and to learn to manage their own behaviour.

Every student has their own individual education plan. Through this plan we build

on studentys strengths and capitalise on their interests so they have a reason to learn and believe in the importance of what they achieve.

All Liberty  schools follow Quality of Life (QoL) Framework. The major objective of this framework is to ensure we plan each child’s education carefully and cohesively, shaping each student’s provision around their EHCP and agreed developmental goals in order to develop students’ knowledge and skills now and for the future.

Our QoL framework includes

·      putting the child and family at the centre of the assessment and planning process



·      assessing our student’s quality of life using a range of indicators



·      combining support and development across academic, vocational, life skills, occupational therapy, psychological, speech and language, and pastoral inputs



·      working with colleagues in partner organisations and Incorporating autism best practice to support individual development



·      ensuring each student has a nominated keyworker who has the potential to change



·      a child’s life by being the key advocate for the student in school and key point of liaison for the parents



·      ensuring our curriculum supports students in developing the skills they need now and will need in the future to have the best possible quality of life.

Our framework is about listening to each student, their parents, and their key worker to understand what is important to them. By working closely with each student and their family, we try to develop a deep knowledge and understanding of everyone, how best to support them and how to adapt and personalise aspects of their school life.

Working as a team, we carefully plan students’ education around their Education Health and Care Plan (EHCP) and agreed developmental goals.

Learning in our school not only supports academic development, but importantly also supports our students to develop independence, social participation, and wellbeing. We aim to build students’ knowledge and skills now and for the future.

Our QoL framework is built on the position that parents and young people need to be full participants in decision-making. We should work together to support autistic young people to live  the lives they want as they move towards adulthood.

Core to the QoL framework is the role of our students’ families. Our experience tells us that it is only with your supported involvement in students’ development that our students do exceptionally well.

This framework means we incorporate parent/carers views into the planning and evaluation of each student’s development. We want you to feel they we are consulting with you and that you are involved in students’ education and development.

Each student in our schools is allocated a key worker. Their key worker is students’ main advocate in school and your main point of contact.

The key worker can be any member of the staff team who is in a good position to build and maintain trusting relationships with a young person and their family. 

A key worker supports students and the family by:



·      explaining their role and how they will support the student



·      talking to parents/carers to help understand the family and what life is like for their child



·      developing a supportive relationship, so parents/carers feel able to share information about family life that may impact on their child



·      helping families to complete questionnaires that give the school information about Quality of Life



·      liaising with school staff including reporting matters that you are concerned about or have praised



·      supporting form tutor or class teacher in their communication with families



·      giving feedback about progress and experience in school.

When a student diagnosed with autism, they didn’t turn into someone new. The student is and always will be an individual person, with their own likes and dislikes, their own challenges and strengths, and their own way of being in the world.

That’s why The Liberty Trust  have developed a way of working with children and young people that draws on many different approaches. It’s called QOL.

At Church Lawton School we will use Quality of Life (QOL),  The Liberty programme for working with children with autism. For students, QOL means that from the day we meet them to the day they leave our school, their learning will be completely tailored to their needs.

With QOL , we will assess the student regularly, plan approaches and strategies that will work best for them, deliver them and monitor their QOL. We are systematic and thorough, and above all, we will work with you and students to create the best education for them as an individual.

QOL guarantees that students will use approaches that The Liberty Trust  has tried and tested over many years: we know that they make a difference. Our blended approach includes the use of SPELL, TEACCH, SCERTS and many other interventions. 

With QOL we will find out all about students by spending time with them, and with you. We will ask how life has been so far, and what you hope for the future. And then we will create an individual plan for students. It will help them to learn and live well with their autism. Every element of the plan will be specific to students. It won’t be like their classmates’ plans because we will choose approaches and strategies that match students’ particular needs.

QOL means that we will work with students as an individual from the moment they join our school, to the moment they leave. 

QOL encompasses the way we assess the student, the way we plan the support we give them, the way we work with students day to day and over the long term, and the way that we make sure that we are giving students the best possible opportunities to thrive and QOL, by checking, monitoring and recording what we do together.
	Text17: Familes and carers are contact frequently by the school- weekly contact from their childs keyworker. This is usually a phone call or some parents prefer an email.
Parents/ carers are able to make contact with the school via the ringing the school direct or emails. Meetings are always available to parents/ carers if they would prefer a face to face approach.
Parents evening- 3 times per year- each term
Parent forum- parents are invited into school once per term for training by different professionals in our school
Throughout the year parents are invited to a selection of events:
Mac Millian coffee morning and other charity based events
Duke of Edinburgh - assembly and other assemblies
Nativity play
Adventure learning
All these above events gives parents/ carers the opportunity to seek support or just simply discuss how they are feeling
	Dropdown18: [3]
	Dropdown181: [3]
	Dropdown1812: [3]
	Dropdown18123: [2]
	Dropdown18125: [3]
	Text19: MAS team are able to support

meeting for bespoke approaches

SALT- assessments are completed and then approaches are designed for individual and staff gudied

Keyworker- Swalcliffe- training

Oracy/ New hackers- training- Wendy Lee


	Text20: Communication passports- written for each pupils with key information

certificates- achievement assemblies- weekly

EHCP/ combined records

Phone calls- praise/ post cards home
	Text21: CPOM's system used- safeguarding concerns/ pathways/ meetings tracked, behaviour, disclosures, disagreement
Communication passprt
Combined records
Communication with staff
	Text22: SPELL framework- low arousal environment/ smaller class sizes
Visual timetables and timelines
Structured free time/play/adult supervision, scaffolded play/ Adventure learning/encouraging communitiy engagement on trips
	Text23: Communication passports

PECS/ visual instuctions and timetables

Now/next, social stories/ pre visitis

Consistent routine

SPELL- specificially empathy

Oracy
	Dropdown111111: [2]
	Dropdown1111112: [2]
	Dropdown11111123: [3]
	Dropdown111111234: [3]
	Dropdown1111112345: [3]
	Dropdown111111234567: [3]
	Text24: Individual sensory diets- questionnaires with student- tailored approach
Communication passports
Visuals/ social stories/ behaviour charts/ sunflower lanyards
MAST support as needed and zones of regulation
Careers/ Reaseheath
	Text25: Community trips
Adventure learning
college
work experience
lunch clubs/ school discos
	Text26: PSHE days and sessions
Zones of regulation/social thinking
QoL
School council/ Anti bullying group
Form time- key worker conversation and circle times
	Text27: PSHE days and zones of regulation
Local police officer visiting
Circle time in primary/ middle
ELSA sessions for some children
	Text28: EHCP reviews
Combined records- reviewed termly 
Update communication passports
MAS team referrals
Daily staff briefing, form time
	Text29: Assemblies-star of the week, achievement
QoL 

Parents meeting,
Behaviour reward points- reward shop
	Text30: CLS is a purpose-built school for children with autism, offering spaces like therapy rooms, sensory rooms, and breakout areas to create a calm, supportive environment. Admissions focus on matching provision to students' needs, with individualised financial packages reviewed during annual or as-needed reviews. The school is regularly audited by local governing bodies, and leadership meets with NAS directors each half term.

Staffing is tailored to needs, with a minimum 2:1 student-to-staff ratio. Learning mentors (LMs) support students across subjects, while primary students remain with their teachers. Plans are personalised with differentiated activities and inputs, supported by a transdisciplinary team. Students have “Quality of Life” (QoL) folders containing academic, sensory, and emotional support strategies, including triggers and calming measures. Sensory needs are met through tailored activities, sensory diets, and therapy room access, informed by occupational therapy (OT) assessments.

The school emphasises life skills and social development through the RSE curriculum and AL activities, fostering independence and community engagement. Pupils participate in fundraising, charitable events, and programs like the Duke of Edinburgh (DoE) award. A school council ensures student voices are heard and acted upon. Health care plans, managed by qualified staff and a school nurse, address medical needs, with input from a paediatric consultant.

Transition planning involves tailored programs, EHC reviews, and risk assessments, ensuring smooth changes between settings. Career education is a priority, with external advisors supporting college visits and work experience aligned to students’ interests. The QoL framework integrates academic, vocational, life skills, and therapeutic support, placing families and students at the centre of planning. Keyworkers advocate for students, liaising with staff and families, attending reviews, and supporting transitions.

CLS values collaboration and feedback through student questionnaires, open-door policies, and a commitment to autism best practices. The creative curriculum, AL activities, and individualised programs equip students with skills for both present and future success.


	Text31: -School council- impact? Ask for feedback/ minutes from the school council meetings- actioning their voice

- Trips into the community- more trips into the community with the pupils across the school- travel training, social skills, working on their life skills and play (Achieved Oct 24)

- Outdoor continuous provision

- Consistent approach of visuals throughout the school

- CPD- Improving Teaching course- more staff to attend to further their knowldge and re skill

- Improve the understanding of QoL understanding and key worker roles (Achieved Oct 24)

- Quiet area for staff to work

- Staff training- Twilight delivered by SALT

- Emphasis on more positive phone calls home/ emails (Achieved Oct 24)

- New staff/ agency - training as part of their induction (Achieved Oct 24)

- Form time- create a consistent approach for morning.- all classroom to use New Hackers (Achieved Oct 24)

- Oracy training (Achieved Oct 24)
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	Text19121: Keyworker whole school training which includes the independence plus

Whole school training- what is autism, SPELL framework

AET training delivered each half term

ELSA specific trained staff

Ed Psy training- whole school- Safety plans and Risk assessment
	Text20121: Pupils supported with different pathways- qualifications 

Work experiences

Reaseheath

Independence plus




	Text21121: Student council/ Annual review- pupil voice

Clocks- time management, timetables in corridors

The environment is organised so they can be more independent- pens/ rulers etc

QOL targets

Independence plus
	Text22121: ASD specialist provision- provision includes dimming lights/ quiet rooms/ sound proofing ceilings

SPELL framework

Modelling / scaffolding/ relate to pupils interests

Communication passports

Scaffolding
	Text231121: Transition support and individual programs created for individual pupils
Transition support for Middle school begin to access the food tech room to become familiar with the secondary environment
Primary- support some pupils beginning to access certain lessons in Middle school
Year 10 accessing Reasheath college Wednesday or Thursday to complete a course and begin to experience a college environment
College- pupils supported to Open days- at colleges
	Dropdown18121121: [3]
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	Text19121121: Choosing lunches/snacks, Lunchtime provision to make choices- outdoor area, lunchtime clubs and in Secondary two classrooms available for inside spaces
Reaseheath- pupils visit the setting prior to making their choice which course they want to choose
Options- pupils make the choice  for GCSEs
Life skills- pupils can make choices what they would like to cook from a particular area    
	Text20121121: QoL, Life skills lessons
Adventure learning
Social stories
key worker support and QoL  working on their personal targets
Encouragement to become as independent as possible-making breakfast at form time
	Text21121121: Well-being Team, Safeguarding Team PHSE and RSE curriculum. CPOMS, Vulnerable pupils register.

PSHE days

Independence plus
	Text22121121: QoL
Trips
Adventure learning 
School council, School prefects
Creating their own targets for QOL
Self regulations
	Text23121: Achievement assembly
postcards home
reward points
Verbal feedback throughout lessons and daily activities
	Text3012112121: - Key worker role- excellent practise to support individual
- Pupil surveys- each term pupils complete their surveys and then create their own personal targets
- Pupils are rewarded positively- all pupils given positive feedback for their successes- trophies, certificates, verbal recognition, reward points etc
- PSHE- throughout the year PSHE day are provided- these days are beneficial to prepare pupils for life and also improve their quality of life
- Adventure learning Primary/ middle weekly and secondary once per term- this gives pupils the opportunity to get involved in a different activities through
the year. Some will struggle with these activities, however being supported by our staff and key workers they will help them to feel more confident
- Reaseheath- this weekly college experience for Yr 10/ 11 is beneficial for them to experience a college environment in a controlled approach by being supported
by our staff
- Future skills activities- pupils visiting open days at colleges or universities
- Work experience - giving pupils to the opportunities to go out in the working world and experience it
	Text311212321: - Continuing to work on future skills (Achieved Oct 24)

- Adventure learning- continue to take on feedback about the experiences and adapt when required. Also to continue to look for new venues/ settings (Achieved Sept 24- ongoing)

- Future skills- to develop a individualised MTP for the pupils to support their future development

- Reward shop- to gain the pupil voice to develop the shop (Achieved Sept 24- ongoing)

- To buy new trophies and develop the celebration table to showcase (Achieved- Oct 24)

- To create a plasma screen - showcasing photos of pupils across the school (Achieved- May 23- ongoing)

- Attendance rewards/ certificates. 

- QOL- to work with Blue planet and Trust to get all of the surveys online for both pupils and families- (Ongoing)

- Leavers- offered more support once left CLS to new setting
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	Text192212: Training facilatied by OT- Sensory circuits and videos and resources given

CPD sessions/ training

OT in school full time

Sensory circuit- display board middle school and primary

MAS team weekly drop ins available and referral forms

AET/ What is autism/ SPELL training
	Text202212: OT reports

Independence plus framework

EHCP's

Communication passports

Adenture learning and Duke of Edinburgh award
	Text212212: CPOM's
MAS team referrals
Communication passports
OT reports/ assessments/ recommendations
Recorded for review meetings- Annual reviews
	Text222212: SPELL framework adopted throughout school
Individualised sensory equipment
Class design- sound dampening ceilings
dimmable lights
low arousal colours, display, quiet rooms, learning mentors etc
	Text232212: Visual timetables
Now/ next boards
Social stories
Movement breaks
Break out areas and quiet rooms
bespoke approaches
Weekly briefing
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	Text192212112: Sensory circuits- alerting, organising, calming boards for students to use or self manage
Zones of regulation- weekly sessions and intergrated into the curriculum

	Text202212112: Adventure learning/ Duke of Edinburgh award

Zones of regulations

QoL, life skills, PSHE

Sensory diets/ circuits

Trips out to experience new people and places
	Text212212112: Work based on interests
Broad and balanced curriculum
Playground equipment- Autism friendly/ meets  sensory needs
	Text222212112: Termly- My progress meetings
Annual reviews
Communication passports
EHCP's
Parent evenings
Weekly key worker contact
	Text232212112: Reword points/ charts and reward point shop
Achievement and Star Award (weekly)
Praise postcards
Golden book
Newsletter
	Text30121121212222: - Access to an OT- who completes an assessment of each individual

- In the school we have a sensory room, therapy room and in the primary and middle school area- pupils use the large corridor area to access their sensory circuits

 Use the sensory equipment

- encourage students to self regulate

- Provide pupils with the tools and strategies to self regulate

Encouraging pupils and giving them the opportunities to meet their sensory needs and helping them to identify the signs when they are not regulated

Zones of regulations- having a consistent approach within the school with visuals to support pupils

Work based learning- to continue to teach through the pupils interests to capture their learning

Autism awareness- to support pupils to understand their own diagnosis
	Text3112123212222: - More indentification of a pupil's sensory preference- celebrate their management - postive rewards points, postcards home, achievements, notes home etc

Zones  of regulations lessons to be incorporated into Life skills lessons throughout the year (Achieved Oct 24)

-To encourage more pupils in secondary to take part in sensory circuits/ movements breaks (Ongoing- achieved by July 25)

- Ensure zones of regulation approach is consistently used throughout the school (Achieved - Oct 24)

- To develop a new celebration table (Achieved - May 24)

- To continue to try and teach through pupils interests in lower school- where possible
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	Text19221211299: Training for all staff- 

Swalcliffe- Key worker

SPELL/ what is autism/ AET

Zones of regulation

ELSA (specific staff)
	Text20221211299: Independence plus

Awards in assembly/ Reward shop

EHCP's

sensory circuits

Pupil voice
	Text21221211299: key workers- regular contact home
communication passports
Zones of regulation
Well being team (Staff and Student)
Reflective practice
	Text22221211299: Mental health CPD
Self harm training
Well being team
Communication passports
Lower school- Girl group
Relationships
Zones of regulation
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	Text192212112991: SPELL and training
SLT learning walks and lesson observations
Student council
	Text202212112991: Communication passports
PSHE days
Zones of regulation
Well being
Metacognitive approaches
My happy minds
	Text212212112991: SPELL
PSHE
Consistency
Behaviour training
Language use
Team Teach
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	Text1922121129955: Adventure learning
Options- Reaseheath
QoL
Lunch time clubs and signposted to external extra curricular activities
Sensory room and field
	Text2022121129955: Adventure learning
QoL
Sports
Wider curriculum- such as gardening and cooking
	Text2122121129955: QoL
Duke of Edinburgh
College visits
Reaseheath
Links- Space for Autism, Friends for Leisure, choir, Orchestra, local football and rugby teams
	Text2222121129955: Team Teach- all staff trained emphasis on de- escalation and low arousal

CPOMs- Team teach caterogy

Risk assessments
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	Text1922121129967: PSHE days
Form groups
ELSA
SPELL
A positve approach to ASD and neuro- diversity
	Text2022121129967: QoL
Communication passports
SPELL
School council
Pupil views and surveys
	Text2122121129967: Referral to well being team
Key worker
QoL (Questionnaires)
Staff meetings
Curriculum groups
	Text2222121129967: Independence plus

verbal praise

phone calls home

postcards

Achievement assemblies

Bespoke reward time
	Text301211212122221: - A wide range of approaches and activities - inclusive to all
- Social inclusion- encoruaging friendships
- Excellent quality of support
- New skills and experiences- being reflected on
MAST team:
Excellent team- SALT, Assistant Ed Psy, OT and Autism lead
ELSA trained staff to offer support
Mental health led- offers weekly sessions with key pupils
Dog therapy
A well being team meet weekly to discuss certain individuals who requires a bespoke approach

SPELL friendly provision- the whole school offers this approach to ensure all 5 vital elements are consistent throughout school to support all our pupils
	Text311212321222222: SPELL- to continue to reinforce this approach and remind all staff. To deliver training for all staff. (Achieved June 24)

AET training- for 2 members of staff to be trained to deliver the AET training package to all staff- over a 2 year rolling programme (Achieved Nov 24)

Lunchtime clubs- continue to seek pupils voice about what they want at lunchtime and adapt accordingly (ongoing) 

HLTA and learning mentor meeting- regular meetings

QOL- online surveys- Blue planet to train a team of staff to get the online survey platform up and running (ongoing)
	Text33: Outreach programme
	Text34: Church Lawton School joined the LA's Outreach service and become the main provider of ASC advice and support.

The outreach programme was created by another specalised provision to be able to offer help to more pupils with SEN who are in a mainstream provision. Our school uses their expertise to support these pupils and the school.
	Text35: Special schools, including CLS, were regularly asked for advice and support. The Outreach service formalised the process of making a referral and requesting help from specialised teachers.

There is a growing need for expert advice and support for schools and professionals working with autistic children as staff in mainstream settings often lack the specialised knowledge and strategies necessary to address their unique needs. Special schools like CLS were frequently approached informally by mainstream schools and other educational settings for guidance on how to better support their students with autism. The outreach service formalises this process by establishing a clear and structured referral system, making it easier for mainstream schools, local authorities, and other educational professionals to request help.
	Text36: 1. To support ASC Students in Mainstream Settings

2. To support non specialist staff working with ASC students

3. To provide information, advice, and training on ASC Strategies eg SPELL

4. To promote a whole-school approach to autism inclusion

5. To encourage early intervention and identification of ASC

6. To improve communication and collaboration between schools and families

7. To provide access to specialist resources and tools

8. To develop staff confidence, enhance behavioural support and reduce exclusions.
	Text37: Visited students in their current setting- by observing them and organising a meeting with the class teacher and SENCO/ SLT- to discuss barriers to learning and offer strategies or adaptions

To provide a written report with recommendations and ideas of visuals if required. 

To signpost them to relevant training

Also invited schools to join CLS training and twilights.
	Text38: The program was developed by the Headteacher at Springfield School to help to support all pupils with SEN across the LA. All specialsied provisions are over prescribed. So the idea is to give all pupils the expertise to achieve academically and to promote postivie life experiences.

Outreach service as a whole received 500+ referrals for support CLS were assigned 31 ASC specific requests.
	Text39: Outreach service is currently collating feedback from school which received support, but it is being continued (and expanded) for next year.
	Text40: Focus of Outreach is the support student and their staff in current setting. Some schools mis- used service as acquiring further evidence for SEN place/ provision.
	Text3333: January 2024
	Text3434: Implementing safety plans for all students that self harm/ self injure (or are at risk of). All students across primary, middle and secondary considered. A part of BPS changes. Risk assessing students.
	Text3535: British Psychological Society (BPS) ruled in their policies that it was no longer best practice to risk assess self harm/ suicidal ideation alongside other risks and it requires it's own risk assessment and plan.

To risk assess and safeguard children that self-harm schools used to add the child's level of risk of engaging in this behaviour and whether they would be at harm on their general school risk assessment. 

The British Psychological Society has since deemed this to not be appropriate as is no longer considered best practice to assess the risk of harm to a child from self-harm.

Therefore, they note that each child at risk of/engages in self-harming behaviours should have a safety plan.
	Text3636: To follow BPS guidance and to implement safety plans with all relevant pupils through key worker. Also, give staff a refresher on self-harm. 

A safety plan is a child led plan whereby they acknowledge their triggers and also how and where they can access support when they may need it. Identifying who they can speak to in school/at home and also numbers they can access independently. 

The generic format of a safety plan for self-harm is not child friendly nor autism friendly. 

Therefore, we devised a child and ASD friendly safety plan template for lower school and upper school which children at risk complete with their key worker / a trusted member of staff and review each year or if needed sooner. 

This also helps staff to be more aware of triggers and support for a child. 
	Text3737: Created safety plan templates for primary, middle and secondary including all necessary information, ensure all staff had knowledge about and were trained how to complete one and ensure all relevant children had one in place. 
	Text3838: Relevant staff (key workers of identified children) were trained 1:1 to implement plans by Feb half-term. All staff training on self-harm and safety plans completed in April. All plans checked by myself then uploaded onto Smartlog for access with risk assessments.
	Text3939: There for students to access when they feel like they are dysregulated to try their identified strategies and remind them of their support network. 
	Text4040: Reviewing plans with new keyworkers in September and make changes if necessary.
	Text333333: Sept 23- Five 1 hour sessions repeated thoughout the year
	Text343434: CPD-- For all staff looking at teaching and learning theory

Five 1 hour sessions repeated throughout the year and delivered to staff who wish to engage in the CPD.
	Text353535: The Improving Teacher course is open to all roles and aims to provide consistency throughout the school by upskilling and refreshing existing knowledge bases. It aims to deepen staff understanding of autism and effective teaching strategies and encourages practical application and reflection.
	Text363636: Upskill and refresh staff provide context for parents

- To upskill staff and refresh staff knowledge

- To explore foundational teaching theories and how they apply to diverse learners

 To gain a deeper understanding of autism and how it affects learning.

 To learn about autism-specific teaching strategies and how to personalise learning to accommodate different cognitive, emotional, and sensory needs.
	Text373737: On line learning 1 hour sessions x5 delivered with 2/3 week intervals with GAP tasks. Delivered by leading staff at Liberty.

Every 2/3 weeks you will be offered a GAP task designed to extending your thinking and development to embed in your teaching and root into your practice.


	Text383838: Clearly planned sessions delivered by Teams each time. Opportunities for new learning, revisit prior learning and breakout conversations

The initative is delivered by Liberty Trust staff all the sessions are planned and staff who engage in the course have to opportunity to ask questions to extend their own thinking and development
	Text393939: Refreshing teaching skills and knowledge

The idea of the CPD is to upskill teachers and support staff in school to enhance their teaching and learning and to give them the opportunity to reflect on their practice and improve or to enhance.
	Text404040: Apply to practice

Encourage others to join next cohort.

To model practices to staff who haven't attended

To reflect on own practice to apply in school
	Text41: 
	Text42: Feb half term - present
	Text43: Parental discussion and identified pupil x was experiencing difficulties with his independence skills. OT assessment completed - COSA/ Independence Framework. Info used jointly to create MAST plan of intervention. Communication targets created- with small steps (to be supported in the college environment- independence tasks 

Additionally- independence support to encorage him to access a shop- a small step approach created- walk/ travel to shop, support with mobile phone - key worker, social stories and explanation given to LS to prepare.
	Text44: Inflexible thinking - difficulty managing change. Limited access to experiences to develop independence away from parents. Lack of knowledge on systems for managing independence e.g. bank card/ mobile/ buses. Difficulty asking others for help (interacting with strangers).
	Text45: Demonstrated ability to ask for help (piece of equipment) at college. Able to access bus timetable, travel on bus, purchase items, managed getting on the wrong bus and having to change plans, used Google Maps to return to school. Self-reported he feels more confident and independent travel and manage changes. Ability to use mobile phone/ banking.
	Text46: Independence skill development enables pupil x to be more prepared for college starting in September. Able to now catch bus (with small support) when previously he was not ready to try and travel by bus. He is able to go into a supermarket and purchase the item on his shopping list
	Text47: Ongoing grading of activity to encourage familiarity with public transport and managing unplanned changes: parental update. General discussions with pupil x on any further concerns re college in September.
	Text4141: 
	Text4241: Since Sept 2019
	Text4341: Support from the Learning Disability Team in Adult Care. Since, Forensic CAMHS referral, # now has named social worker and he is going to access respite care. The LDT nurse has been taking him out into the Community to try and continue our Life skills work hat we do, under the QoL umbrella.
Low arousal approach by everyone working/communicating with him. Opportunities to practice interaction skills supporting by the therapy team in safe environments (student lunch clubs, movie time). Opportunities to talk about emotions and reflect on his reactions (with Carol, with therapy team, with key worker). Zones of Regulation - passport in place for both home and school). To make expectations around communication more relatable for #, we matched this to movie age ratings in a visual for him. Social Thinking curriculum was targeted in movie time tasks to motivate #to engage
	Text4441: # is due to leave our school next month and we had many concerns re: 'his future', impact of his actions and well being/ safety of others. # is inappropriate in social situations and has often said unkind, ageist, racist remarks to staff/ students thinking he is being funny. He is not violent in school, but can be towards Mum, Dad and siblings. Parents don't allow him but his own fear of him saying the wrong thing to the wrong person and himself hurt or arrested. # is on meds for his impulsivity but nothing seems to work. He has said ' I know and shouldn't have done it but I couldn't help myself'.

Talking to adults in school inappropriately - no understanding of social expectations around this. Lots of inappropriate use of language. Difficulty talking about and regulating his emotions. Very low self-esteem. 






	Text4541: # will continue to work on his social skills and confidence, relationships and independence, under the watchful eye of his new placement. History shared with DSL so they are aware of difficulties that # experiences. 

More awareness of appropriateness of use of language in different environments. Built good rapports with an increased network of adults in school. # appeared more happy within his environment. More willing to talk about his emotions and reflect on his emotional responses. More confident to start transition to College.
	Text4641: # will continue to work on his social skills and confidence, relationships and independence, under the watchful eye of his new placement. History shared with DSL so they are aware of difficulties that # experiences. 

For # to transition to the new college environment and engage in learning and to be able to continue # independence in a safe supported way.
	Text4741: To continue to offer support to # when they are in their new setting. To contact parents and college for update and offering support if required.

SALT- adviced college to continue working on independence skills through use of the preparation for adulthood document and continued use of all of the visuals/strategies that we put in place. 
	Text41411: 
	Text42411: Support since Sept 2023
	Text43411: Direct SALT intervention support for selective mutism in 1:1 sessions with #, specific strategies re: changes to the environment and approach sent to staff. Small steps approach to achieving goals (e.g. eating in school, going into assembly, asking for help in class etc). Supported wherever possible during unstructured times of the day. 


	Text44411: Struggles to communicate with adults and peers. Very low self-esteem. Highly anxious in school.
	Text45411:  Increased independence in school throughout the day. Accessing group lunchtime clubs or going outside during break/ lunchtimes.

Accessing hall for exams. Able to communicate with familiar adults well and with peers (if they initate).When a particular event is approaching SALT gives additional support and if # wants will sit by # to offer support through guidance/ comfort of safe adult / get up and get the award if not able. 
	Text46411:  Eating in school since the end of Sept 24 # is now eating in an quiet room by herself most days

Recently # got up to accept award in assembly, rates anxiety levels as lower on anxiety scales. Increased interaction with adults and peers with in school

# is also playing a game weekly with another pupils with high levels of anxiety initated by SALT. 
	Text47411: To discuss with # what their next steps are. As we still need to build on these steps as their levels of anxiety bulid up over the weeks and # always struggles towards the end of each half term which results in panic attacks at home and then exhaustion and unable to access school for a day or two.
	Text48: The school has a SALT (Speech and Language Therapy) service that is on-site for three days a week. As part of a individual’s initial consultation process, the SALT gathers key information about their communication, which is used to inform their support. After joining the school, the SALT completes more formal assessments as required, gathering key information from staff, the student and their families. The findings are collated in their MAST (Multi Agency Support Team) report, which is used to inform support in school. As part of their role, the SALT also delivers a number of programmes for individual students and groups, as well as informing the universal support offered across the school.

Each autistic student’s personal preferences, skills, and strengths in communicating and socially interacting with others are routinely recorded by staff in their communication passports, MAST reports, and combined records. These documents also refer to the individual challenges each autistic student may experience in communicating and socially interacting with others, as well as practical strategies and approaches that should be used to support them in their communication and social interaction.

The support provided to each autistic student in communicating and socially interacting with others is regularly reviewed with the student and their circle of support so that any necessary changes can be made and positive outcomes celebrated. Communication passports are reviewed as needed and formally alongside form tutors at key transition points. Communication targets are informed by EHCP (Education, Health and Care Plan) reports, the Independence Plus framework, and the speaking and listening curriculum, ensuring that students develop key functional communication skills for life.

During interviews, staff were confident in discussing how they support autistic students in their communication and social interaction and the progress that has been made because of their support. Staff described how they have adapted the curriculum, particularly the English curriculum, to make speaking and listening sessions transferable with reference to key life skills. This has also included introducing key vocabulary through a structured programme with a particular focus on supporting students to further develop functional vocabulary. During an interview, the upper school lead described the positive outcomes achieved by students in their English results, with all students leaving school with a functional skills qualification in English and the large majority also leaving with an English GCSE, as appropriate.

Each week, students access up to four Quality of Life (QoL) lessons, which often include planned opportunities for students to communicate with staff, members of the community, and their peers. During discussions, the SALT described how some of these sessions are informed by elements of the Social Thinking programme and the Zones of Regulation.

The service works with an external SALT service, Lingo, which informs and supports the implementation of SALT programmes. Staff described how, from working alongside the service, they have introduced the “rules for talking” approach, which is a set of rules created alongside the students to share the expectations and social rules around discussions. Staff also described the positive outcomes achieved by the “news hackers” form time initiative, providing opportunities for discussion and debate in form time within a structured and consistent framework.

Case studies, shared in the framework document and verbally by staff, describe the personalised approaches implemented to support students in their communication and interaction, as well as the positive outcomes achieved as a result of this support. The service’s SALT particularly highlighted the success of the social explorer group sessions with some KS2 students, and how they have supported the development of social and interaction skills through a superhero programme. Staff shared how this has been engaging for the younger classes and has led to skills being generalised throughout the curriculum.
	Text4848: In all observations, each autistic student was supported to understand what was being communicated to them by staff modifying their spoken language. In all lessons, staff language was clear and concise, with staff being highly skilled at adapting their language, particularly around instructions for tasks. Staff also regularly checked in with students after verbally giving instructions, ensuring that students understood what had been communicated to them.

In some observations, where appropriate and in line with SALT recommendations, autistic students were supported to understand what was being communicated to them by staff using additional bespoke strategies and visual supports. When in lessons, staff effectively used modelling, videos, and PowerPoints to reinforce their verbal instructions, which appeared to have a positive impact on students' level of understanding and engagement. In the lower school, more visual supports and structures were used to support students in lessons, including visual timetables and visual cue cards, which were bespoke to each student.

Across all observations, autistic students appeared confident in expressing their views, feelings, and wants verbally, with classes also having a range of consistent resources or tools available on form boards. In all lessons visited, students appeared engaged by the activities and were also supported to take an active role in question-and-answer sessions. Where practice was particularly good, staff facilitated opportunities for students to work collaboratively during question-and-answer sessions, with a particularly good example of this seen in a Maths lesson. Students appeared confident in communicating and expressing their views with staff, asking for time out, extra support, and advice in lessons.

In all observations, both inside and outside of the classroom, each autistic student had opportunities to socially interact with staff. Staff skilfully and effectively used naturally occurring opportunities to socially interact with students, regularly joining them on walks around the well-resourced sensory field, which also includes specifically developed social areas. The spaces outside appear to be well considered, ensuring that the students have opportunities for social games, social seating areas, and also time to be alone if this is what they want. In observations outside of the classrooms, it was common to see staff and students engaging in positive social interactions, with staff using the outside spaces to offer informal keyworker sessions and emotional support, as well as using this time to talk students through events. As well as providing social opportunities outside of the school, on visits into the community as part of life skills, college placements, and adventure learning, the school also regularly invites external visitors into the school. During the assessment, students were observed engaging in sessions led by a police officer, as well as a construction simulator.

In all observations, where appropriate, each autistic student was supported to have opportunities to socially interact with their peers. Within lessons, staff planned opportunities for students to take part in structured and purposeful social skills activities, including paired and collaborative work. During break and lunch, the school opened a number of classrooms for students, providing a space for them to feel safe and have opportunities to interact with peers who have similar interests, facilitated by staff. During an observation of these sessions, students used the time to vent and process after a particularly difficult topic, whilst others in the group decided to engage more in mindfulness activities.

In all observations, where appropriate, staff facilitated opportunities for each autistic student to take part in social activities they appeared to find enjoyable, relaxing, and rewarding. In interviews, students discussed the variety of clubs and activities they can access, with evidence of their input also being demonstrated on the school council board.

	Text482: Each autistic student's personal preferences, skills, and strengths in functional life skills and independence are shared on their combined record, MAST report, and communication passport, which also refer to any challenges they may experience in functional life skills and independence. Communication passports, combined records, and progression grids evidence the practical strategies and approaches used to support each autistic student in becoming more independent and developing daily life skills, with the skills achieved also referenced on their personal Independence Plus framework. All students are baselined in September to ensure that the school has a good understanding of the student's current academic, social, and personal development skills. Once the information has been gathered, SLT meet with each staff member to complete a student progress grid which analyses their strengths and support needs. From these meetings, staff develop a bespoke package of support for each student, which is recorded in their personal documentation.

The support provided to each autistic student in helping them become more independent and to develop daily life skills is regularly reviewed with the student and their circle of support so that any necessary changes can be made and positive outcomes celebrated. The Quality of Life (QoL) framework is a strengths-based model used by the school to support the positive development of the whole child. The framework “ensures a commitment to support every student's academic and wider needs, ensuring that there is a co-production of goals and measures of success with families.” As part of the QoL process, each student is designated a keyworker who is available to offer personalised support. In interviews, staff shared examples of how the Independence Plus framework, used to track progress in 10 key areas, has been broken down into half-termly focuses which aim to support students in developing key skills linked to their specific EHCP targets. Students all have access to their Independence Plus framework, allowing them to RAG rate their confidence levels and record evidence towards their personal goals.

In interviews, staff were confident in discussing how they support autistic students in becoming more independent and developing daily life skills and the progress that has been made as a result of their support. Weekly QoL lessons place an emphasis on students developing key life skills, with the curriculum involving community access, travel training, cookery, shopping, self-care, and other key functional and independence opportunities. Staff described how generally around 75% of year 11 students transition to college, which has been further supported by the school building positive links with local providers as part of their year 10 and 11 curriculum offer. Staff described how the school’s sixth form is available to support students who are not ready to leave school at that time, giving them additional time to access additional qualifications and/or develop a range of independent skills in preparation for life. Staff evidenced the personalised approach of the sixth form curriculum, with one student accessing driving lessons in school time as part of their personal independence curriculum.

The school has a supportive approach to transitions, using staggered approaches, social stories, and adapted timetables to support students in successfully transitioning into the school. In interviews, families also highlighted the success of these processes, supporting their child to make successful transitions back into education, particularly for students who have been out of education for a number of years.

Case studies describe the personalised approaches used to support individuals in becoming more independent and developing daily life skills. The school described the positive outcomes achieved from working alongside an optician who set up practice in the school, leading to more students accessing appointments and glasses as a result. The school’s curriculum places an emphasis on students having the opportunity to develop transferable functional skills to support them in engaging with learning. During interviews, staff described the positive outcomes achieved by students in this area, with staff sharing positive examples of students transitioning back into mainstream schools having developed these key skills and personal strategies.
	Text483: During all observations, each autistic pupil was supported to understand what was going to happen now and what they were required to do by activities and tasks being presented within a structured framework, reinforced by visual prompts. Across school, pupils were seen to have access to a variety of strategies, differentiated around their personal skills and preferences. In lower school, staff used visual timetables, now and next boards and white boards to share the structure and content of lessons and expectations around tasks. Within upper school, pupils have access to class and individual timetables alongside learning objectives and task breakdowns, which were shared within lesson PowerPoints. On form notice boards, pupils also had access to their personal class calendars, sharing information about upcoming changes, events and dates to the school schedule.

In all observations, where appropriate, autistic pupils had access to non-verbal prompts and reminders to help them to complete each step of a task as independently as possible. Within all observations, pupils were observed accessing tasks and their work independently, supported by writing frames and clear expectations shared by staff on their interactive boards. Where particularly good practice was observed, within a KS4 English lesson, the staff member used a structured PowerPoint to breakdown tasks and activities for pupils, showing an example of the task with clear guidance alongside.

The environment across school has been set up to enable autistic pupils to develop independence skills, using the SPELL framework to inform this. There is a graduated approach to independence with pupils in lower school having access to personal draws and cupboards; whereas pupils in upper school have personal lockers for their belongings and IT equipment. Careful consideration has also been given to the signage and the visuals in place across the building, supporting pupils to transition as independently as possible, with classroom doors also including a classroom timetable to further support independence.  In discussions with a group of pupils, pupils appeared to have a good understanding of the SPELL principles, highlighting elements of the approach which have supported them.

During observations, staff appeared to provide the right level of support to enable each autistic pupil to experience a sense of completion and success, whilst helping them develop skills of self-reliance and resilience. Staff across school had high expectations around behaviour, engagement levels and independence, with pupils given regular opportunities to try activities before being offered additional support. Although staffing ratios in classes are high, staff didn’t offer too much support for pupils but rather checked in to further gauge pupils’ understanding of the task. This was particularly evident in a life skills session, where pupils had planned and were cooking their own menu having previously budgeted, written shopping lists and shopped.

Within all observations, each autistic pupil was supported to actively express preferences, make choices and take decisions. Across all observations, pupils appeared confident to express their views when planned into lessons or as part of structured or social group sessions. Pupils appeared to have a good understanding of their personal needs, and a confidence which allowed them to communicate this to staff, or access resources independently when needed.

Within all observations, each autistic pupil was provided with opportunities to consolidate and develop daily functional skills, with key QoL focuses highlighted through lesson planning. Within each classroom, staff have introduced tea and toast making facilities for pupils, which is available to them in the morning and during break. Pupils also have life skill’s lessons as part of their weekly timetable, with pupils in one lesson observed planning, shopping for and cooking a two-course meal of their choice. During the assessment a number of classes were out accessing community activities including a pantomime, college placements and trips into the community, all of which had a focus linked which linked back to the QoL framework. Staff’s planning, which was shared during the assessment observations, also refers to the QoL targets which were an intent of the specific lesson. 
	Text4834: When an initial consultation comes into the school for a new child, the school’s MAST works collaboratively to review their needs, with a particular focus on academic, communication, and sensory needs. The school has a new OT (Occupational Therapist) who is due to start at the school in the new year, having had a vacancy after the previous OT left. A member of the MAST described the role of the OT, providing universal, targeted, and specialist support to students across the school through training, assessments, and interventions.

Sensory experiences and activities which have a positive impact are identified and recorded on each student’s communication passport. MAST reports also refer to the sensory needs of students, gathering this information from students, their families, and through observations. In interviews, staff described how they aim to empower students to develop an understanding of their sensory needs through the curriculum and through targeted sessions, aiming to empower them to understand and take ownership of their personal needs.  

MAST reports and students' communication passports also refer to the challenges that each autistic student may experience in sensory processing, as well as practical strategies and approaches which can be used to support them in their regulation. During informal conversations, students appeared aware of their own sensory needs and strategies, with one student referring to the SPELL approach and how the SPELL classrooms support them to engage in their learning.

The support provided helps individuals regulate sensory input are is reviewed with the individual and their circle of support so that any changes can be made, if necessary, and positive outcomes celebrated. Parents evenings provide an opportunity for parents to visit the school and meet with classroom staff, with the MAST also available during these events. In interviews, staff described how they regularly update communication passports with students to ensure that they are a true reflection of their support needs. The senior leadership team also described the positive impact of the termly teacher meetings and the strategic wellbeing group, providing a forum for staff to identify any additional support needs of students. 

There are a number of specialist therapy spaces across the school including a therapy room containing vestibular and proprioceptive activities, and a sensory room containing specific regulation equipment and adaptable lighting. The school’s large sensory field contains a range of different sensory exploration or regulation activities, including swings, sensory gardens, gym equipment, quiet areas, and bikes. During interviews, staff described how the sensory field is regularly reviewed and updated throughout the year with specific input from students, which was also evident in school council minutes/agendas.

In interviews, staff were confident in talking about how they support autistic students to regulate sensory input and the progress which has been made as a result of their support. Staff described the variety of supports implemented across the school to support students to access sensory circuits, with resources introduced onto corridors to support students to structure and take ownership of their own regulation. In interviews, staff described how some students access sensory diets throughout the day, which was also evidenced in shared sensory profiles and diets.

Case studies highlight personalised approaches to support sensory regulation. During the assessment, the exams officer explained adaptations made to exams and rooms, using mocks to ensure students' comfort, which positively impacted engagement and reduced anxiety. The school regularly reviews and updates strategies, including programmes to expand diets and encourage eating on-site, working with families for home implementation. The success of the boxing group was also shared, providing alternative regulation activities for students at home and in the community.
	Text48678: Within all observations, autistic students had access to sensory activities that they appeared to find enjoyable or relaxing. Within lessons, students were observed accessing fidgets, adapted seating, putty, chews, and other personal resources while remaining engaged in their learning. Staff have also adapted quiet rooms, which are attached to the classrooms, and some students were seen accessing their lessons from these spaces. On the school grounds, in the school’s sensory field, students were observed using the gym equipment, swings, and sensory areas during regulation time, break, and lunch. During interviews, staff evidenced how student voice has been used to inform the activities available to students, with the school recently introducing an additional bucket swing for students.

In all observations, autistic students were supported to tolerate a range of sensory experiences within a safe and secure context. The environment across the school is low arousal and structured, with careful consideration given to ensure that it is in line with SPELL principles, as referenced by students as well as staff. Corridors are particularly spacious and were seen to be well used by the students when they needed a break or access to a sensory circuit. Each classroom has a consistent teaching wall painted a different pastel shade from the rest of the class, and classrooms are free from clutter. Across all observations, staff’s approach was low arousal, which led to classes and lessons feeling predictable and safe.

The environment across the school has been adapted to support autistic students in self-regulation, with students having access to specialist resources and rooms as required. The school has a sensory room for regulation and relaxation, as well as a therapy room used for more active regulation. Staff have also introduced distinct areas for students to access sensory circuits in the corridors, with one primary student seen leaving his classroom and accessing the activities using his own sensory diet resources and timer. Although these resources are readily available in the corridors, the school should continue to explore systems that could be introduced to support students to be more independent in their regulation when accessing the therapy room, creating visual systems to support them in identifying appropriate activities and understanding their regulation.

In all lessons, each autistic student was supported to regulate sensory experiences that could interfere with what they are trying to do or cause them discomfort. Where students do not feel able to access the classroom, staff have developed sensory rooms and small workrooms/areas around the needs of classes or specific students. In upper school, these breakout spaces included soft seating, sofas, and alternative workspaces, whereas in lower school, these included more regulation tools and activities.

	Text486543: Communication passports and MAST reports focus on the wellbeing and quality of life of each autistic student, actively reflecting their likes, dislikes, and what matters to them. Communication passports also identify factors that might cause each autistic student to become anxious, stressed, or upset, alongside practical strategies and approaches used to support each autistic student in maintaining their emotional wellbeing, self-esteem, and safety. Currently, the school does not have any students who require an additional behaviour support plan, but in interviews, staff described how each staff member receives annual training in Team Teach, which places an emphasis on staff providing proactive and positive support.

The support provided to each autistic student, to help them maintain their emotional wellbeing and engage in a range of rewarding and meaningful activities, is reviewed with the autistic person and their circle of support so that any necessary changes can be made, and positive outcomes celebrated.

There is a graduated approach to wellbeing support across the school, with the MAST gathering key information from a range of sources, including information from the safeguarding team, CPOMS data, and staff referrals. Once staff make a referral for additional support, the MAST offers a consultation to build a full picture and introduce appropriate strategies and approaches. The MAST also described how they aim to be visible, supporting staff by modelling approaches and building positive relationships with staff and students by being integrated into the school day. The school has an assistant psychologist who is part of the school’s MAST. As part of their role, the assistant psychologist works 1:1 and/or informs targeted support for a specific caseload of students, working flexibly to support their engagement in the sessions.

The school’s mental health and wellbeing lead provides support packages for a caseload of students based on their mental health needs. Sessions may be delivered around a specific identified area by the ELSA staff or assistant psychologist, or students may access more universal support, such as lunchtime clubs, mindfulness, and/or calming sessions. The mental health lead also works as part of the school’s safeguarding team and trust’s safeguarding team, supporting them to strategically reflect on their practice and inform support. The school recently introduced the My Happy Mind programme, which is a curriculum aimed at supporting students to develop resilient, balanced, and happy minds. As part of the programme, students participate in weekly sessions supporting them to explore their brain and practise regulation activities. Through the curriculum, students also learn about the Zones of Regulation programme, supporting them to understand and communicate around regulation, as well as identifying personal toolkits.

In interviews, staff were confident in discussing how they support autistic students to maintain their emotional wellbeing and self-esteem and take part in a range of rewarding and meaningful activities, including those that develop their social inclusion. During an interview, staff described the positive impact of keyworker sessions, supporting students and families to have a point of contact for advice, support, and reflection on their progress. Staff described the various adaptations made to keyworker sessions, ensuring that students can access the support in a way that best meets their needs.

Each week, to celebrate the positive outcomes achieved by students, the school hosts a celebration assembly which includes a number of awards for academic as well as personal development achievements. The school also has a reward shop where students can earn points during the week, trading them in for an award of their choosing or saving these up to collect vouchers or larger rewards.

	Text486543765: Within all observations, each autistic student presented as feeling safe, calm, and at ease. Proactive and preventative strategies are in place and often accessed by students independently, which appeared to avoid anxiety, confusion, or distress from occurring or escalating. Restrictive practices were not observed, and staff described how no students currently have a behaviour support plan in place that would include restrictive measures.

In all observations, autistic students appeared to be supported to understand and regulate their emotions. Students were regularly observed being confident to discuss their emotions with staff, accessing regulation activities including meditation, time in the quiet room, or independent time on the sensory field. Although it was not observed, staff described how the Zones of Regulation is delivered through the curriculum, alongside Social Thinking, which is used to support students to create a personal toolkit and understanding of their emotions. In all classes, a Zones of Regulation information sheet was on display to students, alongside rewards charts and behaviour monitoring systems, as appropriate. Although the Zones of Regulation and the behaviour monitoring system were consistently on display in each classroom, these were not referenced by staff during observations. While there weren’t any missed opportunities to reference the displays, staff should continue to explore the crossover and need for the behaviour system alongside the rewards system and Zones of Regulation programme.

The environment across the school is maintained and adapted to support the well-being of autistic students. Staff have created a range of breakout spaces that students were seen accessing if they felt overwhelmed or just needed some regulation time. In informal discussions with students, they were confident in talking about autism and what it meant to them, with some of the older students also describing how they used SPELL principles when designing their Christmas displays.

In all observations, autistic students were always treated with dignity, status, and respect and were provided with meaningful positive feedback, which appeared to boost confidence, self-esteem, and self-worth. In all observations, staff’s relationships with students appeared positive, which was particularly evident during break and lunch, where students and staff were regularly observed going for walks around the sensory track, engaging in small talk and banter. This was also the case within the classroom spaces, which are also open to students during this time. Within lessons, staff regularly provided positive feedback to students on their work, individually and as a class, appearing to support them in achieving a sense of completion and achievement, with consistently high standards and expectations of teaching and learning. Students were also given the opportunity to celebrate positive outcomes as a school, with a table of awards shared in the main reception and positive achievements also celebrated on an interactive screen.

In all observations, each autistic student appeared engaged in a range of activities that they found fun or interesting. Within all lessons, students appeared motivated in their learning and confident to engage in group discussions, sharing opinions and answers. During unstructured time, student voice has been used to inform the activities in which individual students can participate, with one student having large jigsaws in his form room that he accesses at breaks and lunch. In interviews, staff described how they adapt the curriculum around the likes and interests of students, utilising links to different colleges to expand their curriculum offer and ensuring students have regular opportunities for community trips, such as outdoor adventurous activities. Staff described how they have adapted their celebration days based on feedback from students, with the students choosing to introduce the May the Fourth (Star Wars Day) celebration day each year.

In all observations, autistic students were encouraged to enjoy the challenge of trying out or learning a new activity or skill. Throughout observations, staff had high expectations of students' behaviour and work completion, with academic challenges and next steps being regularly offered to students. One example of this being done particularly well was observed 
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	Text58: ID  Responses 
1 i do not get optimal support from staff and i henceforth fall behind in lessons - 
2 its alr.
3 I Am Happy With Support I am given
4 its cool not harry oi6u8757456532345
5 Freya Grace Buxton
6 nothing
7 ...................................................................................................................................................................................................................................................................
8 yes i am
9 go ask liberty for a higher budget will you?
10 yrhjhutnoniewhgrajkmfdhgewrg
11 I like school it's fun
12  
13 my teachers help me learn
14 ####
15 Its good but i just need to be more confident with maths. ###
16 its bareable
17 i like my life
18 I kind of don't use some of this support stuff very often. So I can't really talk about it well.
19 I love this school it is very good for accommodating my needs, I cant imagine being anywhere else better than here.
20 we want the og mr shaw
21 i want to go home


	Text59: In interviews, staff described how autistic students are actively engaged in determining how they are supported, what activities they take part in, and what goals they are working towards, according to what is appropriate for their age and capacity. The school supports the students to attend any reviews or, if they choose not to attend, students can complete a review form to ensure that their voice is used to inform their support. Communication passports are owned and informed by the students, supporting them to play an active role in their support, which is shared with staff across the school.
Students are given opportunities to develop positive relationships with their keyworkers. Keyworker sessions are available to students on an as-needed basis, with some students preferring more planned sessions and others more informal. Students are surveyed once a year, and as part of the survey, the school explores the effectiveness of the keyworker system, ensuring that all students have someone they can go to when needed.
Student voice is evident across the school, with students informing the development of outside spaces, sensory areas, and clubs. The school has a school council that appears to play an active role in the school’s development. School council information is available for all students and staff to read in a communal area, which includes the minutes from the meetings and the next agenda items. The council’s current project is around refreshing the outside equipment, with students involved in all elements of the project, including the design, budgeting, and planning. Staff also described the positive outcomes achieved by previous projects, including phone safes and a use of devices policy, which students were engaged in creating alongside SLT.
During the assessment, staff shared the results from a recently conducted survey which showed how students are given opportunities to reflect on their school and support, with the large majority of these responses being positive. Feedback from autistic individuals was obtained from 57 completed surveys, which are found on the previous page of this assessment report. The lowest number of positive responses was to the question, ‘staff help me to do things in my life that I want to do.’ To address this, staff should consider how they support students to understand how the school supports them in this area, potentially through more focused keyworker sessions or by referencing this in the communication passport.
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	Text5855555: ID Responses
1 Whilst this school does try to support my child, their communication is poor, despite raising this formally it still continues. They are very good at bringing to light my child’s struggles but quick to brush off their triumphs!
2 #### is doing really well at school I can not praise the staff enough. He can be challenging and they have found ways to work around this and see his strengths when we ar win a world who only see his differences
3 could do more around delevloping healthy friendships and relationships
4 The school appears to have a limited understanding of autism and unwillingness to listen to parents or take an individualised approach.
5 My child has not been at Church Lawton long however there is already a notable difference in him. At Church Lawton he is engaging with every lesson and is enjoying learning again after years of learning in a corridor or not learning at all at his old mainstream school. I believe Church Lawton will allow my son to achieve his full academic potential.
6 I have two children at Church Lawton School and their lives have dramatically changed for the better since moving to that school. I had two school phobic children in mainstream education, one of whom was expressing thoughts of not wanting to be alive and the other who was always sad. Since starting at Church Lawton, because of the environment, understanding and desire to support the children, my children have transformed into happy children who always look forward to going to school. I can’t speak highly enough of the staff at Church Lawton.
7 The staff at this school do an amazing job to meet the needs of each pupil in an holistic way. As such a child here has the chance to develop at their own pace becoming confident, well-rounded, educated young people. I have been astounded at the development of my child at this school and know it's only down to the hard work of all the staff who endeavour to go above and beyond to support the pupils here. I can't thank the staff enough for how they have transformed my child into the amazing young person they have become and the extra-curricular activities each child has the opportunity to experience is a factor of this.
8 We are incredibly happy with the support. All planning appears to be done with my autistic child’s needs in mind through the use of social stories excellent very happy
9 The provision has supported my child since day 1, they have improved his outlook on education and his social skills to enable him to manage his Autism and find strategies to cope with situations in the wider world. The provision is amazing and our lives are much easier now.
10 This school is amazing. They understand my son and adapt to his needs. Nothing is ever too much trouble
11 They have taken the time to get to know my child as an individual which has helped him to feel secure and valued so he’s able to engage in his learning.
12 I am an autistic parent with 4 autistic children only 1, my 3rd chilf has been lucky enough to attend Church Lawton School. All staff know my child and communication between staff regarding my child's needs, and how to meet his needs has been outstanding since he started in September 2023. Staff have been understanding of ### educational backstory and how his experiences of mainstream education left him powerless in his ability to learn. His anxiety around 'school' meant his attendance during the acafemic year 2023/2024.was of great concern to the school administration and the LA. All immediate staff were supportive during his anxiety, physical illnesses and bone breakage. ### is now week 2 in the second half of the Autumn term 2024 with 100% attendance. The approach of Church Lawton to neurodiverse learning, how they promote their sense of belonging; staffs' genuine interest in ### and relationships now formed have in my view enabled him to feel safe. He has become an empowered, enthisiastic learner with a drive to aquire knowledge and skills. ### is the happiest I have seen him since he was 4 years old. Staff have been brilliant and provided extra help and support to our family as we experience ### difficulties/ needs and lifes challenges (becoming a family with both parents unemployed through LA restructuring and Dads life changing illnesses). Extra help started to introduce new strategies to support ###  through his thinking, his physical, emotional, economic barriers to his learning.
13 School is an excellent environment for my son they clearly supported and engaged him with a range of support. The key worker is incredibly supportive and is available for a catchup by phone or email.
14 We are delighted with the work that has been done with educating and supporting our daughter, she was really struggling in her previous school and at time was a reluctant attender. Since she has been at Church Lawton she is up and dressed and ready for the taxi. Key worker is super supportive, something all children with autism should have in school.
15 My family have been extremely grateful for the guidance and help we have received from the school. The school has many events over the year and we always try and attend, the parent sessions are always helpful.
16 My daughter started year 7 in September What a transformation. She settled straight away & is now chatty & engaging virtually every day after school something she wasn’t behind. The school Is brilliant as are all the staff I have met so far. Mrs Wood is fantastic & also a big shout out to Kayleigh on reception who is always available to help in any situation
17 Our son has only been at Church Lawton since September. In this short time the positive changes in our son behaviour is remarkable. I would even go as far as to say he is a different child. He is really happy and contented, and excited to go to school once more. All the staff are amazing.
18 Communication from school extremely poor in all areas, academic progress, behaviour, emotional well being. Could be a lot better.
19 I get the impression this service is more concerned with being 'seen as the best' than actually delivering the best to each individual.
20 Excellent school and staff who work extremely hard in the current climate of enormous pressures on special schools
21 Super school, from day 1 my worries and concerns melted away. Staff are a god send
22 I have found the school, particularly the staff in middle school especially supportive. They have gone above and beyond. Miss Wallace is a very good key worker
23 Our first impressions started with a visit and we have not looked back, very understanding staff and they work tremendously hard to make sure that they are doing everything they possibly can.
24 My family have had our lives changed since our son started at this school, we have a different child who is now relaxed and able to enjoy their schooling
25 A very good school
26 As a parent of an autistic boy, there are not enough of these schools around the country
27 Church Lawton is a very nice school who work very hard to help my child and other children with autism.
28 I had to fight with the local authority to get my child into this school and I can honestly state it was worth the fight.
29 It would be beneficial If parents were a little more involved when the children are receiving any additional support or we have a way of open communication. My child has been very happy since starting at CLS and we feel very relieved at how well they have taken to the new school environment. It’s been a huge relief for all the family and it’s had such a positive outcome out of school too
30 This was always the school for my child, we had to have a battle with the LA to get him there but it was worth the effort.
31 I have always had the highest regard for the hard working staff particularly staff who have helped with college and reviews
32 The school are fantastic. We have had a lot of support for our daughter who joined in year 10 having missed so much of year 9 at her mainstream school. She is now in Year 11 - she has been supported to complete her Bronze Duke of Edinburgh award which we never thought she would be able to do. The school really have adopted a whole school approach around the child to meet their individual needs and have provided significant support to us as a family. We are incredibly grateful for all of the help and advice we have received and continue to receive. This really has set our daughter up well to achieve her potential.

	Text5966666: In interviews, staff described how family, carers, or advocates are supported and involved where appropriate. Family members are all invited to their child’s review, supporting them to play an active role in their support. All families are actively engaged in the QoL programme, with families surveyed once a term to gather their views and information about their child’s current independence levels. 
The school achieved the Leading Parent Partnership Award in 2024, and staff described how they regularly invite parents into school as part of parent forums. Families are also regularly invited into school to celebrate successes and achievements, including parents' evenings. Parents are also invited to adventure learning sessions, supporting them to build confidence in accessing the community and activities alongside their child.
The school discussed how they use the QoL survey to identify any family support needs, signposting families to external agencies and support as required. During interviews, staff also described how they have completed home visits to support students in building relationships and re-engaging with education.
Feedback from family members, obtained from two interviews with parents and 74 completed surveys, shows that 92% feel the support their relative receives is good or always good, with 89% answering that staff’s understanding of their relatives’ needs was good or always good. In interviews, the two family members highlighted the school’s “life-changing” support for their relative and the whole family, supporting their child to re-engage with education and develop friendships. Both families highlighted the particular positive outcomes achieved through the individualised transitions. Although the majority of comments and responses about the school and their support were positive, the school should review the comments left by families and consider further supporting families to understand the communication mediums and systems available to them.

	Text66: • Staff skilfully and effectively used naturally occurring opportunities to socially interact with pupils, regularly joining them on walks.
• As well as facilitating social opportunities outside of the school, on visits into the community as part of life skills, college placements and adventure learning, the school also regularly invite external visitors from a range of industries into the school. 
• Within lessons, staff regularly planned in opportunities for pupils to take part in structured and purposeful social skills activities.
	Text67: 
	Text68: • There is a graduated approach to independence with students in lower school having access to personal draws and cupboards; whereas pupils in upper school had personal lockers for their belongings and IT equipment 
• Staff across school had consistently high expectations around behaviour, engagement levels and independence, with students give opportunities to try activities before being offered additional support, even when staffing levels were high. 
- QoL/life skills lessons provide opportunities for students to develop a range of key life and independence skills, with a focus on their next steps.
	Text69: 
	Text70: • Within all observations, autistic pstudents had access to sensory activities which they appeared to find enjoyable or relaxing, many of which they could access independently whilst engaged in their learning.
• The environment across school is low arousal and structured in line with SPELL principles, which was referenced by students as well as staff.
• Staff have introduced distinct areas for students to access sensory circuits in the hallways, with one student seen to leave his classroom and access the activities using his own sensory diet resources and timer.
	Text71: • Continue to explore systems to support pupils to be more independent in their regulation when accessing the therapy room. Members of the MAST described plans to introduce a visual systems to support pupils to further understand their regulation and identify appropriate activities, as already developed on the corridor
	Text72: • Staff described how they aim to build confidence and empower pupils to articulate their own needs, which was commented on by families and observed in observations.
• Relationships between staff and students was always positive and across all observations autistic pupils presented as feeling safe, calm and at ease. 
• Within all lesson, students appeared motivated in what they were learning and engage in group discussions.
- Social thinking and the Zones of Regulation programme have been treaded through the curriculum, rather being taught explicitly in lessons.
	Text73: - Although the Zones of Regulation and the behaviour monitoring system was on display consistently in each classroom, these were not referenced by staff during observations. Although there weren’t any missed opportunities to reference the displays, staff should continue to explore the cross over and need for the behaviour system alongside the rewards system and Zones of Regulation programme.
	Text6611111: • Student voice appears to play a central role in the school’s development, with staff and pupils sharing various examples of this in action.
• Students are given opportunities to develop positive relationships with their keyworkers. Keyworker sessions are flexible and are available to students  as and when needed, with some students preferring more planned sessions.

	Text67545346534545: • The lowest number of positive responses was left to the question ‘staff help me to do things in my life that I want to do.’ To address this, staff should consider how they support students  to understand how the school support them in this area, which could potentially be through more focused keyworker sessions, or by referencing this on communication passport. 
	Text68EEERTTT4T: • Keyworkers aim to build positive relationships with families, with keyworkers offering weekly contact to families in a way which best meets their needs.
• The impact of the positive and supportive staff team was highlight in both interviews and survey responses.
• The large majority of survey responses and comments were positive about the school and their support. 92% feel that support their relative receives is good or always good
	Text69111111: • Although the large majority of responses about the school and their support were positive, the school should review the comments left by families and consider further supporting families to understand the communication mediums and systems which are available to them.
	Text7065634643436: • In all observations, there were consistently high standards and expectati
• The service has developed positive links with external providers, supporting the students to access additional courses in practical areas and enabling the school to broaden their curriculum offer.
• Adventure Learning opportunities were highlighted as a positive experience by staff, families and students.
• Detailed keyworker training is incorporated into staff’s induction package, ensuring that they have a good understanding of the role.
• Weekly wellbeing and safeguarding meetings enable the school to strategically plan and implement support. The MAST team work collaboratively alongside these meetings to inform practice across school through training, modelling and consultations for staff.
• There are a range of wellbeing activities and events aimed at supporting the ongoing wellbeing by staff and students throughout the year.


	Text71111111: • Continue to reintroduce and refine the electronic systems to support staff and students to capture evidence on the independence framework.
• Introduce the electronic survey system for families to replace the current paper-based system. Staff described how they have made the survey available online with the aim of increasing feedback and family participation in the QoL process.

	Dropdown61: [Advanced]
	Text7: 24/01/2025
	Text6: The Autism Accreditation Committee found clear evidence from the report that staff have a robust working knowledge of evidence-informed approaches associated with good autism practice. They can adapt these specialist approaches so that support is highly person-centred and tailored to individual abilities, interests, preferences, and challenges.

Each autistic child and young person develops skills in communicating and socially interacting with others. They become more confident in carrying out tasks independently and in being empowered to make their own choices, which helps them to have greater control and self-autonomy in their lives. They enjoy an increasing range of sensory experiences whilst developing regulation strategies to help them avoid sensory overload.

Support enables autistic children and young people to take part in activities that are purposeful and engaging, promoting their emotional well-being and social inclusion. Proactive and preventative strategies are employed to help each autistic individual avoid anxiety or distress and to help them understand and regulate their emotions.

Case studies submitted by the school describe some of the initiatives taken by the service to improve practice, such as the upskilling of teaching staff, the delivery of outreach, and the implementation of safety plans. Case studies also identify the impact that programmes of support have had on the quality of life of individuals.

Whilst some relatively minor areas for development are identified, the Committee considers these as opportunities to build upon existing good practice and do not detract from what the school is already achieving in terms of positive outcomes. The Committee therefore concludes that the school should be given an Advanced award.

Congratulations for demonstrating standards of excellence in supporting autistic young people.



